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ABSTRACT 
Enny Setyo Mujiningsih. 2009. Improving Students’ Speaking Ability 
Through Project Work (A Classroom Action Research at SMK Negeri 2 
Surakarta). Thesis, Surakarta: Graduate School Sebelas Maret University. 
 
The research was conducted at SMK Negeri 2 Surakarta; the subjects of 
the research were the tenth grade students in the academic year of 2008-2009. The 
research aims to find out (1) whether the use of project work in teaching English 
improve the students‘ speaking ability; (2) how/the atmosphere of the teaching-
learning process is when project work is applied in the speaking class; and (3) the 
strengths and weaknesses in using project work in the classroom practice.   
The study applied action research technique to improve students‘ speaking 
ability through Project Work (PW). The research consisted of three cycles, with 
four meetings in every cycle.  Each cycle consisted of planning, implementing, 
observing and reflecting. 
There are two types of data in the research, namely the numerical and non 
numerical data which were collected by observation, interview, questionnaire, and 
test. The numerical data was analyzed using comparative analysis, finding out the 
mean of the scores in the test and the significant improvement of the scores using 
t-test of non-independent variable. The non-numerical data were analyzed using 
Constant-comparative technique proposed by Strauss and Glasser consisting of 
the following steps: (1) comparing incidents applicable to each category; (2) 
integrating categories and their properties; (3) delimiting the theory; and (4) 
writing the theory. 
The results of the study showed that: (1) Project Work can improve 
students speaking ability‘ in terms of: (a) raising achievement in speaking, (b) 
improving students‘ ability to express ideas using new vocabulary and 
grammatical form,  (c) improving students‘ ability to answer questions, (d) 
improving; (2) Project work can improve the teaching-learning process, in terms 
of, (a) creating live teaching atmosphere, (b) increasing students‘ participation, (c) 
improving students‘ interest, motivation and self-confidence and (3) Project work 
has strength and weaknesses. The strengths: (a) It was beneficial to improve the 
students‘ speaking ability and teaching-learning process, (b) It made the students 
have a capability in organizing something, such as job description, managing the 
time, and designing something (c) project work motivated students to learn from 
the environment; while the weaknesses: (a) it is not easy to encourage the students 
who do not like English to involve in this activity, (b) the discussion in group 
work used the mother tongue, (c) projects needed extra work, (d) monitoring 
students will be difficult if the project is done outside the classroom. 
Related to the research findings above, the writer wanted to propose some 
suggestions for the English teacher in vocational school to apply project work to 
teach speaking ability.  They should be creative in exploring authentic materials 
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for the teaching materials.  The students are suggested to be involved in all steps 
for designing the project because their involvement improves their motivation.  
The researcher also suggests to other researchers to develop their points which can 
be obtained from implementation project work. 
 
 
 
 
 
 
 
MOTTO 
 
 
 
 
I can do all things through Christ who strengthens me. 
(PHILIPPIANS 4:13) 
 
 Casting all your care upon Him; for He careth for you. 
(1 PETER 5:7) 
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ABSTRACT 
Enny Setyo Mujiningsih. 2009. Improving Students’ Speaking Ability 
Through Project Work (A Classroom Action Research at SMK Negeri 2 
Surakarta, in the academic year of 2008-2009). Thesis, Surakarta: Graduate 
School Sebelas Maret University. 
 
The research aims to find out (1) whether the use of project work in 
teaching English improve the students‘ speaking ability; (2) how/the atmosphere 
of the teaching-learning process is when project work is applied in the speaking 
class; and (3) the strengths and weaknesses in using project work in the classroom 
practice.   
The research methodology included setting and time of the research, the 
subject of the research, the method of the research, the procedure of the research, 
technique of collecting data, and technique of analysing data.  The research 
consisted of three cycles, with four meetings in every cycle.  Each cycle consisted 
of planning, implementing, observing and reflecting. 
 
The results of the study showed that: (1) Project Work can improve 
students speaking ability‘ in terms of: (a) raising achievement in speaking, (b) 
improving students‘ ability to express ideas using new vocabulary and 
grammatical form,  (c) improving students‘ ability to answer questions, (d) 
improving; (2) Project work can improve the teaching-learning process, in terms 
of, (a) creating live teaching atmosphere, (b) increasing students‘ participation, (c) 
improving students‘ interest, motivation and self-confidence and (3) Project work 
has strength and weaknesses. The strengths: (a) project work was collaboration, 
(b) it was students-centered, (c) it learned from the environment, (d) it was 
motivating; while the weaknesses: (a) it is not easy to encourage the students who 
do not like English to involve in this activity, (b) the discussion in group work 
used their mother tongue, (c) projects do create extra work, (d) monitoring 
students will be difficult if the project is done outside the classroom. It was 
beneficial to improve the students‘ speaking ability and teaching-learning process. 
It made the students have a capability in organizing something, such as job 
description, managing the time, and designing performance. Therefore, Project 
Work is very potential to apply in speaking class and other skill-oriented 
classroom. 
 
Related to the research findings above, the writer wanted to propose 
some suggestions for the English teacher in vocational school to apply project 
work to teach speaking ability.  They should be creative in exploring authentic 
materials for the teaching materials.  The students are suggested to be involved in 
all steps for designing the project because their involvement improves their 
motivation.  The researcher also suggests to other researchers to develop their 
points which can be obtained from implementation project work. 
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CHAPTER I 
INTRODUCTION 
 
A.  Background of the Study 
 In this globalization era, English plays a prominent role in the world, 
where most people use English as a means of communication.  Meanwhile, in 
Indonesia, English is considered as a foreign language (EFL).  It has been 
introduced to educational institutions which is learnt from Junior High School up 
to university level as a compulsory subject to learn. 
 As a developing country, Indonesia has been preoccupied with national 
development and survivals in a strongly competitive world of science and 
technology.  Therefore, Indonesian government admits the important role of 
English to accelerate the process of state and nation development.  English serves 
as an international language, consequently many communities in many countries 
in this world use it in every aspect of human life, such as communication, 
economics, education, science and technology. 
 In accordance with the importance of English for communication, the 
Indonesian government has endeavored to improve the system of education and 
human resources development in realizing the objectives of national education.  
One of the efforts is done by implementing the Competency-Based Curriculum in 
the Vocational High School. 
 SMK Negeri 2 Surakarta is a vocational high school which has applied 
―SBI‖ (International Standard School) since the academic year of 2004/2005.  UU 
No.20/2003 about Sisdiknas Section 50 verse (3) stated that “pemerintah dan / 
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atau pemerintah daerah menyelenggarakan sekurang-kurangnya satu satuan 
pendidikan pada semua jenjang pendidikan untuk dikembangkan menjadi satuan 
pendidikan bertaraf international.   
 In SBI, the teaching material is written in English and the teachers give the 
material in English too.  SBI at vocation high school has a mission to create 
capable workers either in our country or abroad.  The class is equipped with a set 
of computer for each student, LCD, and network system which is connected to the 
internet.  It has a learning model called e-learning and it is expected to be capable 
of encouraging students to study by themselves.  The SBI system uses English and 
IT in the teaching-learning activities. 
English curriculum for SMK is based on notional and functional syllabus.  
The instructional materials are chosen from the language use in work setting such 
as telephoning, making and handling reservation, making report and handling 
complaint.  This is in line with the general objective of the teaching and learning 
English in SMK namely preparing the students to be ready to enter the job market. 
(Kurikulum KTSP, 2006:5). There is a requirement for SMK students to acquire 
communicative competence in English.  There are four skills of the English 
communicative competence and one of the skills is speaking.  The students can 
express the meaning well with the appropriate form, such as, in grammar, 
pronunciation and vocabulary.   
 One of the weaknesses which they have in learning English, according to 
the writer‘s observation, is speaking ability.  Their English speaking ability is still 
low.  The indicators of the problems are as follows: First, the students feel shy to 
express their ideas in English.  Second, the students seem to be in doubt and 
 xviii 
nervous to speak English; Third, the students do not know how to apply different 
transactional and interactional expressions in different situations. Fourth, the 
students are afraid of making mistakes in grammar, pronunciation, and intonation; 
Fifth, the students are afraid to be laughed at by others and they have no courage 
to express their own English ability; And finally, they never use English in their 
daily communication either inside, or, moreover, outside the class because of their 
limited vocabulary. 
The causes of speaking problem can be seen from many factors.   They 
may come from the teachers, the students, and the syllabus.  Based on the 
interview that the writer did to some students and teachers informally the causes 
are as follows. 
Firstly, the teachers tended to teach monotonously.  The teachers did not 
apply various teaching techniques.  The teachers usually focus their teaching on 
the written test which was held in the mid or at the end of the semester, even in 
the final exam. The teacher felt guilty if the students could not do the test well.  
There was no special time allocated to evaluate the students‘ speaking skills at the 
end of the semester or in the final exam.  The teachers seldom used English in 
teaching English lesson. This causes the teacher tended to ignore teaching 
speaking communicatively.     
Secondly, the application of notional and functional syllabus in SMK 
English curriculum limits the scope of the English material.  The choice of 
material which is focused on transactional language limits the coverage of the 
vocabulary and the types of sentence forms.  This limitation contributes to the 
students‘ difficulty in speaking. 
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It can be inferred from the SMK curriculum that the teacher is one of the 
external crucial factors that may develop students‘ ability, especially in English 
communication.  Of course, he/she is the person who is actually responsible for 
educating them through the teaching learning process.  It means that in 
transferring knowledge the teacher has also an important role to convey the 
messages.  In diagnosing the learning situation, teachers are required to design the 
teaching techniques that will make the students easy to follow and understand the 
lessons given.   
Besides, in teaching English, the teacher has to be able to make the 
students participate in discussing the materials actively, so that they will be able 
not only to understand what they are learning in the class but also to express their 
ideas in English orally.  The most important thing to carry out in English teaching 
is that the teacher has to be able to use an appropriate approach, design, and 
procedures.   
There are several approaches which are frequently used by the teacher to 
teach speaking.  According to the researcher, the approach which is appropriate to 
the characteristics and condition of the students of SMK Negeri 2 Surakarta for 
developing their speaking ability is Project Work.  Project Work is a learning 
experience which aims to provide students with the opportunity to synthesize 
knowledge from various areas of learning, and critically and creatively apply it to 
real life situations.  This process which enhances students‘ knowledge and enables 
them to acquire skills like collaboration, communication and independent 
learning, prepares them for lifelong learning and the challenges ahead. 
(http://www.moe.gov.sg/education/programmes/ project-work/) 
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There are many reasons why the writer takes project work to improve the 
students‘ speaking ability. First, project work focuses on content learning rather 
than on specific language targets.  Real-world subject matter and topics of interest 
to students can become central to students.  Second, project work is student-
centered, though the teacher plays a major role in offering support and guidance 
throughout the process.  Third, project work is cooperative rather than 
competitive.  Students can work on their own, in small groups, or as a class to 
complete a project, sharing resources, ideas, and expertise along the way.  Fourth, 
project work culminates in an end product (e.g., oral presentation, a poster 
session, a bulleting board display, a report, or a stage performance) that can be 
shared with others, giving the project a real purpose.  The value of the project, 
however, lies not only just in the final product but also in the process of working 
towards the end point.  Thus, project work has both a process and product 
orientation and provides students with opportunities to focus on fluency and 
accuracy at different project work stages.  Finally, project work is potentially 
motivating, stimulating, empowering, and challenging.  It usually results in 
building students‘ confidence, self-esteem, and autonomy as well as improving 
students‘ language skills, content learning, and cognitive abilities.   
The target of this research is the improvement of the students‘ speaking 
competence, which is indicated by their speaking score that reaches at least 6.5. 
 
Related to the phenomenon above, in this research the writer would like to 
conduct a research entitled ―Improving Students‘ Speaking Ability Through 
Project Work‖. (An Action Research at the Tenth Grade of Technology 
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Information Students of SMK Negeri 2 Surakarta in the academic year of 
2008/2009). 
 
B.  Problem Formulation 
 Based on the background of the study, the writer wants to find out whether 
the use of Project-based Learning in teaching speaking skill can improve the 
students‘ English speaking ability.  The problem can be formulated as follows:  
1. Does the use of project work improve the students‘ speaking ability? 
2. How is the teaching-learning process when project work is applied in the 
speaking class? 
3. What are the strengths and weaknesses in using project work in the 
classroom practice? 
 
C.  The Objectives of the Study 
 The success of the teaching-learning process in the language classroom 
depends on the process of interaction between the teacher and the students and 
among the students.  The degree of the interaction in the classroom is influenced 
by certain factors such as the materials to be taught, the methods of teaching used 
and the atmosphere of the class that motivates the students to learn.  Therefore, 
the objectives of the study are: 
1. To find out whether the use of project work in teaching English improve 
the students‘ speaking ability or not.   
2. To find out how the teaching-learning process is when project work is 
applied in the speaking class.   
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3. To find out the strengths and weaknesses in using project work in the 
classroom practice. 
 
D.  The Benefits of the Study  
  The result of the study is expected to be able to give benefits to the 
students, the teachers, the schools and the other researchers. 
1. For students 
 a. The students‘ English speaking ability increases. 
 b. The students will not feel bored to join the learning activity. 
 c.  The students are motivated to speak. 
 d. The students‘ vocabulary will increase automatically. 
2. For teachers 
 a. The teachers will find a new approach which is appropriate for teaching 
speaking. 
 b. The teachers will develop their creativity to improve their teaching-
learning process. 
 c. The teachers will be able to conduct teaching-learning activities 
appropriately. 
3. For school 
 a. Project work increases students‘ achievement. 
 b. Project work develops learning strategies which stimulate students‘ 
creativities. 
4. For other researchers 
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 a. Project work probably will be used as a reference for those who want to 
conduct a research in English teaching process, especially in improving 
the students‘ speaking ability. 
 b. Project work can be used as an input in English teaching process. 
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CHAPTER II 
REVIEW ON RELATED LITERATURE 
 
A.  Theoretical Description 
1.  Speaking  
a.  The Meaning of Speaking Ability 
The term speaking has several meanings.  Thornburry (2005: 8) says that 
speaking is a speech production that becomes a part of our daily activities. Most 
of speaking activities are in the form of face-to-face dialogs; therefore speaking 
involves interaction.  Widdowson (1978: 59) says that speaking has two 
meanings, first, it refers to the manner in which language is manifested.  Second, 
it refers to the manner in which language is realized as communication. 
Speaking skill involves four domains: linguistic competence, 
communicative competence, strategic competence and social competence 
(Littlewood, 1981: 6).  First, linguistic competence requires that students should 
improve their ability in manipulating language system to express messages or 
ideas.  Secondly, communicative competence encourages them to differentiate 
between the forms of language used and the communicative function which is 
going to be performed.  Third, strategic competence will encourage them to 
improve their ability and strategy to use the language as effectively as possible in 
a real situation.  And fourth, social competence suggests that the students should 
be aware of social functions of the forms of language used. 
The meaning of ability according to Chomsky in Brumfit and Johnson 
(1998: 13) is ―the speaker-hearer‘s knowledge of his language.  It is seen as 
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overall underlying linguistic knowledge and ability thus includes concepts of 
appropriateness and acceptability.  The study of ability will inevitably entail 
consideration of such variables as attitude, motivation, and a number of 
sociocultural factors.  While in the 2004 Curriculum, ability is defined as 
knowledge, skill, behavior, and values which accustom to be applied in the 
habitual thought and action.  Then, according to Oxford Advance Dictionary by 
Hornby, ability is (of person) having ability, power, authority, skill, knowledge, 
etc. (to do what is needed). 
Speaking as a skill of being able to use the language is a problem in 
teaching foreign language (Bygate, 1987: 1).  He says that the preparation and 
how successful the teaching speaking is depended on the understanding about the 
aims.  Bygate insists that learners have to produce sentences and adapt them to the 
circumstances.  It means they have to make rapid decisions, implement them 
smoothly, and adjust the conversation when they face unexpected problems. 
To acquire speaking skill, motivation is really needed (Finochiaro, 1975: 
38).  Students come to the study of a foreign language in high school with strong 
convictions that ―language‖ means ―an instrument of communication‖.  Students 
who are able to speak the language feel the great sense of satisfaction and their 
attitude toward language learning is more enthusiastic. 
 Students who are trained to speak should recognize two basic language 
functions.  They are transaction function, which is primarily concerned with the 
transfer of information and the interactional function, in which primary propose of 
speech is the maintenance of social relationship (Nunan, 1989: 23). 
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 Based on the above definition, it can be concluded that speaking ability is 
an ability to express or communicate opinions, thoughts, and ideas and can be 
gained with practice.   
 
b.  Speaking in Second Language 
 There is no much difference between speaking in the first language and 
speaking in the second language.  Second language speakers also produce speech 
through a process of conceptualizing, formulating, and then articulating, during 
which there is a process of self-monitoring (Thornburry, 2005: 28). 
 Thornburry states that the difference is on the language itself.  The 
knowledge of second language speakers is not as extensive and as established as 
their knowledge of the first language.  Second language speakers tend to 
formulate utterances in the first language and, then, translate it into the second 
language. 
 He also states that the pressure to be accurate – to avoid making 
humiliating errors may mean that the self monitoring process is overused and 
over-prolonged, again with a negative effect in terms of fluency.  In order to be 
understood, second language speakers apply, at least, two strategies in speaking, 
namely communicative strategy and discourse strategy. 
 Thornburry (2005: 40) proposes the terms of the basic knowledge that 
enable speech in a second language, as follows: 
(1) a core grammar 
(2) a core vocabulary of at least 1000 high-frequency items 
(3) some common discourse markers 
(4) a core ‗phrase book‘ of multi-word units (chunks) 
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(5) formulaic ways of performing common speech acts, such as requesting or 
inviting. 
(6) mastery of those features of pronunciation that inhibit intelligibility. 
 
c. English Speaking in SMK  
 The newest curriculum or the so called ―KTSP‖ states that SMK is an 
institutional which prepares students to be ready to enter job directly through 
education and training which are based on their competences, therefore it does not 
only improve their productivity but also increase the competitive of employment 
in the global market.   
 The curriculum says, 
“SMK adalah pendidikan yang menyiapkan peserta didik menjadi 
manusia yang produktif (langsung dapat bekerja) melalui pendidikan dan 
pelatihan berbasis kompetensi……..sehingga selain meningkatkan 
produtifitasnya, meningkatkan pula daya saing tenaga kerja di pasar 
global………SMK harus……. Mengadopsi nilai-nilai yang diterapkan 
dalam melaksanakan pekerjaan yaitu disiplin, taat azas, efektif, dan 
efisien”. 
 
 In the curriculum, it is stated that English is an international language for 
business, science, technology, and social gathering.  SMK graduates should be 
able to use English for communication, relevant to their level of difficulty and 
vocational skills.  Related to the above statement, English teaching at SMK should 
focus on the communicative competence.  Vocational school graduates are 
expected to be able to communicate their personal and have professional skills in 
the industrial global market.  It means that speaking is the primary skill to 
develop.  Therefore, to gain the competitive in industrial global market, vocational 
school students should have standard score of TOEIC (Test Of International 
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English Communication).  TOEIC is a standard evaluation to assess students‘ 
English proficiency. 
 Speaking is a very important part of second language learning.  The ability 
to communicate in a second language clearly and efficiently contributes to the 
success of the learner in school and their success later in every phase of life.  
Therefore, speaking class should have more portions. It means that the teacher 
have to give time as much as possible for the students to speak.  English speaking 
class should be developed through various controlled conversation.  Besides, 
English is also used for a language of instruction in the classroom.  The 
curriculum says (2004: 18). 
 “Unsur komunikasi hendaknya lebih ditekankan pada berbagai latihan 
untuk siswa.  Artinya guru harus memberikan waktu sebanyak-banyaknya 
bagi siswa untuk berbicara, sedangkan guru berbicara dikurangi.  Selain 
itu, bahasa Inggris harus digunakan sebagai bahasa instruksional di 
dalam kelas”. 
 
 However, the teachers do not focus their teaching on speaking competence 
but more on written.  They focused on preparing the students for the final exam or 
UNAS.  They felt guilty if their scores are low. 
2.  Teaching Speaking  
 a.  Micro and Macro-skills of Speaking 
Brown (2003: 142-143) explains that a list of speaking skill can be 
drawn up for the purpose to serve as a taxonomy of skills from which we will 
select one or several that will become the objective(s) of an assessment task.   
He suggests micro skills and macro skills to cope in speaking class.  
The micro-skills refer to producing the smaller chunks of language such as 
phonemes morphemes, words, collations, and phrasal units.  The macro-skills 
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imply the speaker‘s focus on the larger elements: fluency, discourse, function, 
style, cohesion, nonverbal communication and strategic option.   
The micro and macro-skills total roughly 16 objectives to assess in 
speaking are described as follows: 
 1)  Micro-skills 
a. Produce chunks of language of different length. 
b. Orally produce differences among English phonemes and allophonic 
variants. 
c. Produce English stress patterns, words in stressed and unstressed 
positions, rhythmic structure, and intonation contours. 
d. Produce reduced forms of words and phrases. 
e. Use an adequate number of lexical units (words) to accomplish pragmatic 
purposes. 
f. Produce fluent speech at different rates of delivery. 
g. Monitor your own oral production and use various strategic devices--
pauses, fillers, self-corrections, backtracking – to enhance the clarity of the 
message. 
h. Use grammatical word classes (nouns, verbs, etc), systems (e.g., tense, 
agreement, pluralization), word order, patterns, rules, and elliptical forms.   
i. Produce speech in natural constituents: in appropriate phrases, pause 
groups, breathe groups, and sentence constituents. 
j. Express a particular meaning in different grammatical form. 
k. Use cohesive devices in spoken discourse. 
2) Macro-skills 
a. Accomplish appropriately communicative function according to situations, 
participants, and goals. 
b. Use appropriate styles, registers, implicative, redundancies, pragmatic 
conventions, conversation rules, floor keeping and yielding, interrupting, 
and other sociolinguistic features in face-to face conversations. 
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c. Convey links and connections between events and communicate such 
relations as focal and peripheral ideas, events and feelings, new 
information and given information, generalization and exemplification. 
d. Use facial features, kinesics, body language, and other nonverbal cues 
along with verbal language to convey meanings. 
e. Develop and use a battery of speaking strategies, such as emphasizing key 
words, rephrasing, providing a context for interpreting the meaning of 
words, appealing for help, and accurately assessing how well your 
interlocutor is understanding you. 
It can be concluded that in designing tasks for assessing spoken 
language, these skills can act as a checklist of objectives.  While the macro-
skills have the appearance of being more complex than the micro skills, both 
contain ingredients of difficulty, depending on the stage and context of the 
test-taker. 
b.  Indicators of Speaking Ability 
  The following are indicators stated by Brown (2000: 271-274) 
indicating that one can be called having a speaking ability.  They are as 
follows: 
1.  Imitative.  He/she is able to imitate a word or phrase or possibly a 
sentence. 
2. Intensive. He/she is able to produce short stretches of oral language 
designed to demonstrate ability in a narrow band of grammatical, 
phrasal, lexical, or phonological relationship (such as prosodic 
elements – intonation, stress, rhythm, juncture). 
3. Responsive.  He/she is able to respond a very short conversation, 
standard greetings and small talk, simple requests and comments. 
4. Transactional (dialogue).  He/she is able to take the two forms of either 
transactional language which has the purpose of exchanging specific 
information,  
 xxxi 
5. Interpersonal.  It has the purpose of maintaining social relationships 
with the transmission of facts and information. 
6. Extensive (monologue).  He/she is able to develop (monologue) oral 
production including speeches, oral presentation, and story telling, 
during which the opportunity for oral interaction from listeners is 
either highly limited or ruled out together. 
 
  Meanwhile, Ur says (1999: 120) that the characteristics of a 
successful speaking activity are as follows:  
(1) Learners talk a lot.  As much as possible of the period of time allotted 
to the activity is in fact occupied by learners‘ talk.  This may seem 
obvious, but often most time is taken up with teacher talk or pauses.   
2) Participation is even.  Classroom discussion is not determined by a 
minority of talkative participants; all get chance to speak, and 
contributions are fairly evenly distributed.  
3) Motivation is high, learners are eager to speak; because they are 
interested in the topic and have something new to say about it or 
because they want to contribute to achieving a task objective.   
4)  Language is of an acceptable level.  Learners express themselves in 
utterances that are relevant, easily comprehensible to each other, and 
of an acceptable level of language accuracy.     
 
 From the statement above, it can be concluded that someone owns 
a certain language speaking competence if he/she can produce oral 
language to participate in any kind of activity.  He/she can also respond 
the other ones‘ speaking to maintain his/her social relationship.  Besides, 
his/her language is acceptable and easily comprehensible at the level of 
language accuracy. 
c. Problems in Speaking Class 
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   Ur (1996: 121) suggests fundamental problems that appear in the 
speaking class, as follows: 
(1) Inhibition 
 Speaking requires some degree of real-time exposure to an audience.  
It is quite different from the other three skills, reading, listening and 
writing.  Learners are often inhibited about trying to say things in a 
foreign language in the classroom.  They are usually worried in 
making mistakes, fearful of criticism or losing face, or simply shy of 
the attention that their speech attracts. 
(2) Nothing to say 
 Even if the learners are not inhibited, they often complain that they 
cannot think of anything to say: they have no motive to express 
themselves beyond the guilty feeling that they should speak. 
(3) Low or uneven participation 
 Only one participant can talk at a time if he or she is to be heard.  In 
large group this means that each one will have only very little time to 
talk.  The problem is compounded by the tendency that some learners 
are dominant, while others speak very little or not at all. 
(3) Mother-tongue use 
 In a class where the learners speak the same mother tongue, there is a 
tendency for them to use it.  Because it is easier, more natural, and 
safe. 
 
 These problems are often found in the writer‘s class.  It can be seen from 
the following indicators.  First, students could not answer teacher‘s questions.  
When the teacher asked questions, they just smiled and kept silent.  Second, 
students could not express their ideas using appropriate vocabulary and 
grammatical forms.  Students did not know the English words and how to apply 
them in various grammatical forms.  Third, students often produced 
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mispronounced words.  Fourth, most students used mother tongue in speaking 
class.  Instead of using various expressions in English, students expressed their 
ideas in the mother tongue.  Fifth, students could not pronounce the English words 
well.   
 
d. Factors Influencing the Students’ Speaking Skill 
 
 There are some influential factors in developing the speaking skill.  The 
factors that influence the speaking skills of the students are interest, motivation 
and environment.  The students‘ interest to study and practice the speaking skill is 
an important factor.  By having strong interest, the learners will try to give a great 
attention to improve their speaking.  They will manage some activities that enable 
to increase skill. 
 Dealing with the above opinion, it is necessary to know that one of the 
causes of the failure in teaching English at school is that the teacher still teaches 
with the routine activities without considering that it will make the students bored, 
and lost their attention to the teaching and learning process.  As the result, the 
students will not be able to catch the lesson easily because of their lost interest 
and participation.   
In other words, the technique used by the teacher in teaching English to 
the students, especially speaking skill, should be able to create an interesting 
atmosphere, so that the students will be comfortable, enthusiastic, excited, and 
interested in joining the lesson in the teaching learning activity.  It also can be said 
that: support, sacrifice, and diligence are the result of interest.  If someone has 
interest in something he will join and follow the activity, even  in a long time. 
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 Motivation is very strongly related to achievement in language learning.  
Motivation is a way of how individuals get interested, react to events that get their 
attention and engage in certain specified behaviors particularly in the learning 
process.  Motivated individuals will involve whole heartedly in the teaching-
learning process and they will have an intention to learn more and more.  Students 
can be motivated to perform well because of factors such as interest curiosity, the 
need to obtain information or solve a problem, or the desire to understand.  
Learner motivation makes teaching and learning immeasurably easier and more 
pleasant, as well as more productive.  Motivation has relationship with the power 
to move.  It can raise, effort, power, and energy to do something.   
 Environment is an important factor in gaining the speaking skill.  One of 
the reasons for the students‘ failure to learn or maintain their second language is 
there is no contact between learners and the community in which the language is 
spoken.  The components of this factor can be home environment, school 
environment, community environment, etc.  The environment that encourages the 
greatest amount of use of the language is beneficial. 
 Based on the statements above, the writer can conclude that the successful 
students depend on their interest, motivation, and environment surrounding them.  
It means that the students motivate themselves to achieve English, although there 
are extrinsic factors influencing their study.  However, the intrinsic interest and 
motivation has a stronger influence than the extrinsic one. 
 
 e.  Basic Consideration in Teaching Speaking 
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Ur (1996: 122) suggests some solutions in overcoming speaking problems 
in the classroom, as follows: 
(1) Use group work 
 This increases the sheer amount of learner talk going on in a limited period 
of time and also lowers the inhibition of learners. 
(2) Base the activity on easy language 
 The level of language needed for a discussion should be lower than that used 
in intensive language learning activities in the same class. 
(3) Make a careful choice of topic and task to stimulate interest 
 On the whole, the clearer the purpose of the discussion the more motivated 
participants will be. 
(4) Give some instruction or training in discussion skills 
 If the task is based on group discussion then include instruction about 
participation when introducing it. 
(5)  Keep students speaking in the target language 
 Teacher might appoint one of the groups as monitor, whose job is to remind 
participants to use the target language, and, perhaps, report later to the 
teacher how well the group managed to keep to it. 
 
 In this research the writer will apply the above suggestions in teaching 
speaking with the following ways ( Kayi, 2006): 
(1) Providing maximum opportunity to students to speak the target language by 
providing a rich environment that contains collaborative work, authentic 
materials and tasks, and shared knowledge. 
(2) Trying to involve each student in every speaking activity: for this aim, 
practice different ways of student participation. 
(3) Asking eliciting questions such as ―What do you mean? How did you reach 
that conclusion?‖ in order to prompt students to speak more. 
(4) Reducing teacher speaking time in class while increasing student speaking 
time.  Step back and observe students. 
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(5) Indicating positive signs when commenting on a student‘s response. 
(6) Providing written feedback like ―Your presentation was really great.  It was 
a good job.  I really appreciated your efforts in preparing the materials and 
efficient use of your voice….‖ 
(7) Do not correct students‘ pronunciation mistakes very often while they are 
speaking.  Correction should not distract from his or her speech. 
(8) Involving speaking activities not only in class but also out of class; contact 
parents and other people who can help. 
(9) Circulating around classroom to ensure that students are on the right track 
and see whether they need our help while they work in groups or pairs. 
(10) Providing the vocabulary beforehand that students need in speaking 
activities. 
   
f.  Technique on Teaching Speaking 
 The Advanced Learner Dictionary of Current English (Oxford, 1987: 
887) stated that in general, technique is method of doing something expertly.  
While Brown (2001: 16) defines that technique is any of a wide variety of 
exercises, activities, or tasks used in the language classroom for realizing lesson 
objectives. 
 It can be inferred that techniques are the method of doing something 
through the activities or tasks.  Thus, technique is really important and is needed 
to do everything to acquire a good result.  Furthermore, the technique may also 
help teachers to facilitate the students to get the target language.   
 Some other supporting techniques that should be carried out in the 
classroom are descriptions of object, pair work, role play, oral presentation, 
question and answer (model dialogue), etc.   
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1) Description of an object is a speech activity done by the students to 
describe a certain object or event surrounding the students, probably a 
picture or something else (http://tefl.org/teach/speak/).  This is also to 
train the students to express their ideas spontaneously in foreign 
language.  In this case, the teacher should avoid correcting the 
grammatical mistakes. Just let them speak out.  
2) Pair work is apart of open pairs where the students talk to one another 
across the class under the teachers‘ control (Byrne (1987: 31).   
The learners get a chance to work independently, pair work is good 
motivation and also good preparation for group work when they have 
to take a lot the responsibility for what they do.  They also can face 
and talk directly to one another, so it is much closer to the way we use 
the language outside classroom. 
4) Oral presentation is a short talk on a topic which the student has either 
been asked to prepare beforehand or has been informed of shortly 
before the test (Cross, 1991: 59). 
5) Dialogue is a short conversation between two persons.  It can be 
presented as the language model in the manipulative phase of language 
learning.  The learners in this case are grouped into pairs.  The 
teacher‘s role is to prepare the students linguistically for what they 
have to say and to provide props which serve as stimuli for 
conversation.  In this case the learner is given a task to fill in a form 
which contains the information about his partner.  In order to do this, 
each learner in turn must ask questions and supply answers.  As a final 
activity, random learners are asked to tell the form in a narrative form. 
 
f.  Testing Speaking 
 Two important issues in testing speaking are the testing type and testing 
criteria. The most commonly used spoken test types are suggested by Thornburry 
(2005: 123-125) as follows: 
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 (1) Interviews 
 Interviews is conducted by calling out individuals one by one for their 
interviews.  Interview is easy to set up but it is not conductive to test 
informal, conversational speaking styles.  The effect of interviewer, 
such as style of questioning is difficult to eliminate. 
(2) Live monologues 
 The candidates prepare and present a short talk on a pre-selected topic.  
This type of test eliminates the interviewer effect and provides 
evidence of the candidate‘s ability to handle on extended turn, which is 
not always possible in interviews.  Other students can be involved as 
audience in question and answer session so the speaker‘s ability to 
speak interactively and spontaneously can be coped in the test. 
(3) Recorded monologues 
 Recorded monologue is less stressful than a more public performance.  
It is more practicable than live-monologue.  Learners can record 
themselves on certain topic talk.  The assessment of recorded 
monologue can be done after the event, and the result can be 
triangulated. 
(4) Role plays 
 A learner must perform a certain role in the classroom.  Another role 
can be performed by another student or teacher. 
(5) Collaborative tasks and discussions 
 These are similar to role plays except that the learners are not required 
to assume a role but simply to be themselves.  The learner‘s interactive 
skills can be observed in circumstances that closely approximately 
real-life language use. 
 
 Underhill (1987: 66) proposes another type of speaking test using picture.  
In testing speaking using picture, tester asks a student to describe the picture or 
story and allows him to speak freely.  When the student has finished speaking, or 
if he/she falters, the tester may ask questions that have been designed to elicit 
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information, perhaps about some points that the student has missed or not made 
clear. 
 Related to the above description, the writer will apply some types of 
speaking test.  She used interview for a pre-test and live monologues, role play, 
collaborative tasks, discussion and picture for evaluation test. 
Thornburry (200: 127) proposes two main ways of scoring in spoken test, 
holistic scoring and analytic scoring.  In holistic scoring, a single score is given on 
the basis of overall scoring.  In analytic scoring, a separate score is given for 
different aspects of the task.  Holistic scoring is quicker to apply to apply; it is 
adequate for informal testing of progress.  Holistic scoring requires the 
involvement of more than one scorer. Analytic scoring is longer and it compels 
testers to take a variety of factors into account.  However, the scorer may be 
distracted by all the categories and lose sight of the overall picture.  In this 
research, the writer will use analytic scoring to score the speaking test. 
 Categories of spoken test in CELS (Cambridge certificate in English 
Language Speaking Skills) are as follows: 
(1) Grammar and vocabulary 
 Candidates are awarded marks for accurate and appropriate use of 
syntactic forms and vocabulary. 
(2) Discourse management 
 Examiners are looking for evidence of the candidate‘s ability to 
express ideas and opinions in coherent, connected speech. 
(3) Pronunciation 
 It refers to the candidate‘s ability to produce comprehensible 
utterances to fulfill the task requirements.  It implies to the production 
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of individual sounds, appropriate linking of words, and the use of 
stress and intonation to convey meaning. 
(4) Interactive communication 
 It refers to the candidate‘s ability to interact with the interlocutor and 
the other candidate by initiating and responding appropriately and at 
the required speed and rhythm to fulfill the task requirement. 
 
In line with the CELS description above, Madsen (1983: 167) also states 
that holistic scoring is used to evaluate a wide variety of criteria simultaneously 
such as appropriateness, fluency, grammar, vocabulary, and pronunciation.  He 
states that the holistic scoring concentrates on communication while not 
overlooking the components of speech.  In this type of scoring, the rating scale 
can be adapted for the use of teachers, and teachers can prepare their own scale 
(Madsen, 1983: 169-170).  The scale is applied to achieve the consistency in 
scoring.  Based on the theories above the scoring rubric applied in this thesis is as 
follows: 
 
Fluency 
Score Indicator 
21 – 25 Fluent communication 
16 – 20 Good communication 
11 - 15 Satisfactory 
6 – 10 Communication hesitant 
0 – 5 Communication minimal 
 
 
 
Vocabulary 
Score Indicator 
21 – 25 Wholly appropriate 
16 – 20 Few limitation 
11 - 15 Sometimes limited 
6 – 10 Limitation affected the task 
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0 – 5 Inadequate for the task 
 
 
 
 
Grammar 
Score Indicator 
21 – 25 Clear and appropriate use of grammar 
16 – 20 Few inaccurate grammar 
11 - 15 Inaccuracy of grammar do not seriously impede 
understanding 
6 – 10 Inaccuracy of grammar do not impede 
understanding 
0 – 5 Inaccuracy of grammar makes understanding 
almost impossible 
 
Pronunciation 
Score Indicator 
21 – 25 Clear pronunciation 
16 – 20 Few inaccurate pronunciation 
11 - 15 Inaccuracy of pronunciation do not seriously 
impede understanding 
6 – 10 Inaccuracy of pronunciation do not understanding 
0 – 5 Inaccuracy of pronunciation makes understanding 
almost impossible 
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3.  Project Work 
a. The Nature of Project Work 
The nature of project work refers to the function in a language teaching 
program, the way in which projects are developed, and some of the difficulties 
which may be encountered (Fried-Booth, 1986: 1).   
The project is student-centered and it must first be planned and discussed 
and later evaluated.  And it is here that the teacher can provide valuable assistance.  
A project moves through three stage: beginning in the classroom, moving out into 
the world, and returning to the classroom.   
Project work can be defined as a full implementation of a second or a third 
generation task. The project is a large task (macro-task) composed of smaller steps 
(micro-tasks).  Each step is a task in its own right can be expanded or reduced 
(Ribe-Vidal, 1993: 5).  The area skills involved in the projects are: language skills, 
knowledge of the topic, language and information-handling strategies and 
attitudinal aspects and group co-operation. 
There are various definitions of project work.  Haines (1989: 1) states in 
the context of language learning, project work is multi-skill activity focusing on 
topics or themes rather than on specific language target.   
 
Polman (2000: 10) suggested: 
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Project work as a systematic teaching method that engages students in 
learning knowledge and skills through an extended inquiry process 
structured around complex, authentic questions and carefully designed 
products and tasks. This definition encompasses a spectrum ranging from 
brief projects of one to two weeks based on a single subject in one 
classroom to yearlong, interdisciplinary projects that involve community 
participation and adults outside the school.  
While definition came from http://www.moe.gov.sg/education/ 
programmes/project-work/ 
Project Work is a learning experience which aims to provide students with 
the opportunity to synthesize knowledge from various areas of learning, 
and critically and creatively apply it to real life situations. This process, 
which enhances students‘ knowledge and enables them to acquire skills 
like collaboration, communication and independent learning, prepares 
them for lifelong learning and the challenges ahead.  
Another definition came from Calper in (http://calper.la.psu.edu/ project 
work.php) stated that: 
Project Work and Project-Based Learning as instructional approaches offer 
the opportunity to create innovative learning environments..  They afford 
students with working in teams, engaging in meaningful activities 
(problem-solving, analyzing, evaluating, collaborating, reporting, 
presenting etc.) over a significant period of time, in order to create a 
product, realistic and relevant to the learners. 
In addition, Project Approach refers to a set of teaching strategies which 
enables teachers to guide children through in-depth studies of real world topics.  
The Project Approach is not structured. There is a complex but flexible frame 
work with features that characterize the teaching-learning interaction.  When 
teachers implement the Project Approach successfully, children can be highly 
motivated, feel actively involved in their own learning, and produce work of a 
high quality (http://www/project-approach.com/definition.htm). 
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There is another definition of project based learning which is different 
from similar to Project Work.  It is Project Based Learning (PBL) which is 
recommended from http://en.wikipedia.org/wiki/Project-based_learning.  It is 
stated that PBL is the use of classroom projects, intended to bring about deep 
learning, where student's use technology and inquiry to engage with issues and 
questions that are relevant to their lives.  
 Furthermore, he also said that Project-based learning (PBL) is:  
An approach for classroom activity that emphasizes learning activities that 
are long-term, interdisciplinary and student-centered. This approach is 
generally less structured than traditional, teacher-led classroom activities; 
in a project-based class, students must often organize their own work and 
manage their own time. Within the project based learning framework, 
students collaborate, working together to make sense of what is going on.  
 Based on the definitions of project works by some experts, the writer 
concluded that Project Work is a set of teaching strategies which enable teachers 
to guide students through in-depth studies of real world topics leading a great way 
to have learners work together.  It makes students highly motivated, feel actively 
involved in their own learning, and produce work of a high quality. 
 
b.  Defining a project 
Fried-Booth (1986: 6-7) distinguishes between the two main elements of 
defining a project, they are full-scale projects and bridging or motivating 
activities.  The main difference between the two is that motivating activities are 
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restricted to the classroom, while project work is extended beyond the classroom.  
A full scales project involves three stages.  They are: 
1. Classroom planning. The students, in collaboration with the teacher, 
discuss the content and scope of their project, and predict their specific 
language needs, for example discussing projected interview visits, 
ways of gathering material-pamphlets, brochures, illustrations, etc. 
2. Carrying out the project.  The students move out of the classroom to 
perform whatever tasks they have planned, for example conducting 
interview, making recordings, gathering printed and visual material.  
At this stage they will be using all four skills (reading, writing, 
speaking and listening) in a naturally integrated way. 
3. Reviewing and monitoring the work.  This includes discussions and 
feedback sessions, both during and after the project.   
While bridging or motivating strategies is important that students should 
have access to other activities, which do not necessarily involve all four skills and 
which do not need to be extended beyond the classroom.  They are specifically 
designed to develop receptiveness to project work.  Below is a short list of some 
of the bridging activities: 
Control use of language communicative activities e.g. information-gap  
  Games 
 
 role play e.g. shopping  
 mini real-world tasks e.g. getting train  
  times from the station 
 Assignments e.g. researching in  
  A library, reporting back 
 
Bridging activities simulations e.g. Newspaper front  
(less controlled)  page 
 video  e.g. Food labels: pin  
 work/authentic and thread display 
 materials brought  
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 to class; small projects 
 
‗Free‘ use of language full-scale projects e.g. Good wheelchair  
  guide 
 
c.  Developing the Project 
 In general, the students will be successful in their learning if they are 
actively involved the teaching-learning process in the classroom.  It means that 
there will be no good result if they only become object of the teaching-learning 
process.  The more students get involved in the teaching-learning process, the 
better they will achieve what they are learning.  Therefore to make a successful 
project, Fried-Booth (1986: 9-10) suggested: 
A good working relationship needs to be established.  The students must 
able to co-operate not only with each other but with the teacher.  Groups 
who are accustomed to student-centered activities will find project work an 
extension of a familiar approach, rather than an innovation.  Those who are 
used to more formal, structured teaching methods may need to be 
introduced first to the bridging activities. The length of time spent on a 
project will, clearly, depend on the amount of time available, and on the 
nature of the project.  The projects could take as little as three hours or as 
long as twelve weeks to complete.  And each project can be shortened or 
lengthened according to need. 
 He proposes that the length of time in conducting the project will pass 
through certain stages of development.  These are: 
1. Stimulus.  Initial discussion of the idea—comment and suggestion.  The 
main languages skills involved: speaking and listening, with possible 
reference to prior reading. 
2. Definition of the project objective.  Discussion, negotiation, suggestion, 
and argument.  The longer the total time available for the project, the more 
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detailed this phase will be.  Main language skills: speaking and listening, 
probably with some note-taking. 
3. Practice of language skills. This includes the language students feel is 
needed for the initial stage of the project, e.g. for data collection.  It also 
introduces a variety of language functions, e.g. introductions, suggestions, 
asking for information, etc., and may involve any or all of the four skills 
(particularly writing, in the form note-taking. 
4. Design of written materials.  Questionnaires, maps, grids, etc required for 
data collection. 
5. Group activities.  Designed to gather information.  Students may work 
individually, in pairs or in small groups, inside or outside the classroom. 
Their tasks will include conducing interviews or surveys, and gathering 
facts.  All four skills are likely to be needed. 
6. Collating information.  Probably in groups, in the classroom. 
7. Organization of materials.  Developing the end-product of the project.  
Discussion, negotiation, reading for cross-reference and verification. 
8. Final presentation.  The manner of presentation will depend largely on the 
form of the end product—chart, booklet, video display or oral 
presentation—and on the manner of demonstration.  The main skill 
required is likely to be speaking, but could be backed up by other skills. 
In addition to the previous steps, Haines (1989: 8) proposes the following 
steps, namely opening, proposing, time, space, material and resources, 
presentation and evaluation.  The descriptions are the followings: 
1.  Opening: To give learners an idea of what projects are and what they should be 
aiming to produce, it is good to have examples of past projects: a photocopy of 
a previous group newspaper or a photograph of a wall display. 
2. Proposing: After explaining the idea behind the project she ask learners to p 
propose a scheme of work: (1) what they want to include in the project; (2) 
what form it will take; (3) who will be responsible for what; (4) an idea of the 
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time it will take to produce each part of the project; (5) any material or 
resource they might need. 
3.  Time: Allocate an agreed amount of time for the project. 
4. Space: show the learners the space they will have for the project, it could be 
wall space or a corner of the classroom, so they have some idea how much 
material they should produce and can plan the layout. 
5. Materials and resources: Provide the learners with materials they might need: 
paper, computer, pictures and use the internet to find information for their 
projects. 
6. Presentation: Projects need to be seen, read and admired so schedule the last 
project session as a presentation. 
7. Evaluation: As with any piece of work a project needs to be acknowledged and 
evaluated.  There must be a simple project evaluation report, which comments 
on aspects of the project such as content, design, language work and also 
evaluates the oral presentation stage of the project. 
d.  The Advantages of Project Work 
Fried-Booth (1986: 7) states that there are some advantages of project work 
which enable students to improve their achievement.  The advantages are as 
follows: 
1) Helping to bridge the gap between language study and language use. 
2) Making the learner responsible for his or her own learning. 
3) Extending the communicative skills acquired in the classroom. 
4) Offering the opportunity of using the language skills already acquired in a 
situation which is new, challenging and real. 
5)  Increasing  their knowledge in the creative process and their skill in 
developing their own creativity by taking part in various activities which 
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give them ideas on how teach English using authentic materials and 
teaching aids  
6) Practicing their knowledge and skills in designing lesson for young learner 
of English. 
While Haines (1989: 48) states that the advantages of project work are as 
follows: 
1) Increasing motivation – learners become personally involved in the 
project. 
2) All four skills, reading, writing, listening and speaking are integrated..  
3) Autonomous learning is promoted as learners become more responsible 
for their own learning. 
4) There are learning outcomes – learners have an end product.  
5) Authentic tasks and therefore the language input are more authentic. 
6) Interpersonal relations are developed through working as a group. 
7) Content and methodology can be decided between learners and the teacher 
and within the group themselves so it is more learner centered. 
8) Learners often get help from parents for project work thus involving he 
parent more in the child‘s learning.  If the project is also displayed parents 
can see it at open days or when they pick the child up from the school. 
9) A break from routine and the chance to do something different/ 
10) A context is established which balances the need for fluency and accuracy.  
 
f. Possible Drawbacks to Project Work 
 Despite having the benefits, project work also has weaknesses when it is 
applied in teaching language.  There are some drawbacks to project work as stated 
by Haines (1989: 50): 
(1) Learners using their own language.  If the class are monolingual they 
may use their L1 a lot (it often happens anyway in young learners classes) 
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so one should decide whether the benefits of doing project work outweigh 
this factor; (2) Some learners doing nothing.  By giving more freedom to 
the learners one may also be giving them the freedom to do nothing!  If the 
project is planned carefully and roles are decided at the proposal stage this 
is less likely to happen; (3) Groups working at different speeds.  One 
group may have finished the project after a couple of hours and say they 
have nothing to do.  Remind them it is their responsibility to fill the time 
allocated to project work and discuss ways they could extend the work 
they have already completed. 
f. The Steps in Project Work Planning 
 Haines (1989:10) proposes the steps in developing a project in the 
classroom that can be seen below: 
Developing a Project in a Language Classroom 
Step I: 
Agree on a theme for the project 
Step II: 
Determine the final outcome 
Step III: 
Structure the project 
Step IV: 
Prepare students for the language demands of Step V 
Step V: 
Gather information 
Step VI: 
Prepare students for the language demands of Step VII 
Step VII: 
Compile and analyze information 
Step VIII: 
Step: Prepare students for the language demands for Step IV 
Step IX: Present final product 
Step V: Evaluate the project 
 
Figure 3  The steps in Developing a Project in a Language Classroom 
 
B.  Rationale  
 For the students, speaking is probably the most difficult activities among 
the four skills both in their mother tongue and even in a foreign language.  The 
fact in the writer‘s class shows that the students have low speaking ability.   
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 The students‘ difficulties in speaking is caused by: the limited English 
vocabulary, low understanding about transactional and interpersonal expressions 
in English, low ability in constructing sentences and utterances, and low 
motivation in participating in speaking activity caused by the shyness and 
embarrassment in making mistakes. 
 The situation is worsening by teacher‘s choice of teaching technique.  The 
teacher still focuses on grammar-translation method.  The teacher does not apply 
various teaching techniques in the classroom.  The teacher does not promote 
active learning in the classroom.  Limited time for speaking practice in the 
classroom also made the situation worse.   
 To improve students speaking ability, the writer tries to apply project work 
in teaching speaking for a certain period.  Projects that have depth, duration, and 
complexity will challenge students and motivate them towards construction of 
knowledge (Cross: 1992).  They will acquire communication, collaboration, 
planning, and self- evaluation skills. After completing a project, the teacher asks 
students to create a self-evaluation of the project. This enables the students to 
focus on their learning process and allows them to see their progress. Self-
evaluation gives students a sense of accomplishment and further instills 
responsibility for learning. Besides, it encourages student‘s active learning.  It also 
motivates students to practice in the classroom and enables students to use the 
target language in real situations. (Fried-Both, 1986). 
Based on the characteristics of project work explained before, the 
researcher is certain that it will be able to improve students‘ English speaking 
ability. 
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C.  Action Hypothesis  
Related to the previous description of the related theories and the basic 
assumption above, the writer formulates the action hypothesis as follows: 
1. The use of project work can improve the students‘ speaking ability in 
learning English in Vocational High School because it will enable them to 
enhance their speaking ability easily. 
2. There are many side benefits when project work is implemented in the 
classroom practice. 
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CHAPTER III 
RESEARCH METHODOLOGY 
A.  Research Setting 
 This research is carried out at SMK Negeri 2 Surakarta. This school is 
located at Jalan L.U. Adisucipto No. 33, Surakarta.  It is exactly in the middle of 
the city.  The phone number is (0271) 714901.  The school is near the road, near 
Manahan Stadium and is easy for the students to find it. The school width is 
23.150 m2.   
 SMK Negeri 2 Surakarta has 53 classes including Net and Computer 
Technique Program.  The other facilities are a large library with some computers 
which have been connected to Internet, a language laboratory, drawing technique 
studio, construction technique workshop, wood technique workshop, electricity 
technique workshop, audio video technique workshop, machine technique 
workshop, automotive mechanic technique workshop, net computer technique 
workshop and laboratory, Unit Training Car, ICT, Education Television, 
multimedia laboratory, computer laboratory, more than ten toilets, a tennis court, 
a parking area, a large yard with several trees surrounding it.  The school is 
surrounded by approximately two meters of fence and there is also a gate in front 
of the school.  The school also has a cooperation with industrial world in 
Surakarta and others . 
The class is very comfortable for teaching learning process especially in  
the multimedia laboratory.  It can be seen from the facilities such as some 
computers connected to Internet, LCD, Laptop, Air Conditioner, good desks  and 
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chairs the classroom.  The students seem to be comfortable with their class and 
enjoy it. 
 The following was the time schedule of the research activity. 
 
No. Activities Time Note(s) 
1. Pre-survey July, 2008  
2. Proposal August - November, 2008  
3. Reviewing literature August-October, 2008  
4. Developing instrument September-November, 2008  
5. Collecting and analyzing data October-March, 2009  
6. Writing reports January-April, 2009  
7. Examining Thesis April, 2009  
8. Revising Thesis April, 2009  
9. Submitting the document April, 2009  
 
B.  The Subject of the Research 
 The subject used by the writer is the first grade of Information Technique 
students of SMK Negeri 2 Surakarta.  They are 35 students, consisting of 25 male 
students and 10 female students.  Most of the students in SMK Negeri 2 Surakarta 
are male students.  
 
C.  The Method of the Research 
 In this research, the writer used action research method.  Related to the 
action research method, there are some definitions of action research.  Kemmis 
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(1993: 44) proposes that action research is a form of self-reflective inquiry 
undertaken by participant in social situation including education.  In order to 
improve the rational and justice of their own social or education practice, their 
understanding of these practices and situations in which practices are carried out. 
 The second definition is given by Ebbut (Hopkins, 1993: 44-45) who 
states that action research is the systematic study of attempts to improve 
educational practice by groups of participants by means of their own practical 
actions and by means of their own reflection upon the effects of those actions. 
(Joko Nurkamto). 
Thirdly, Action research is a reflective process of progressive problem 
solving led by individuals working with others in teams or as part of a 
"community of practice" to improve the way they address issues and solve 
problems. Action research can also be undertaken by larger organizations or 
institutions, assisted or guided by professional researchers, with the aim of 
improving their strategies, practices, and knowledge of the environments within 
which they practice (http://en.wikipedia.org/wiki/Action_research). 
 Elliot (1991: P.69) states that action research may be defined as the study 
of social situation with a view of improving the quality of action within it.  It aims 
as feeding practical judgment in concrete situation, and the validity of theories or 
hypothesis.  It generates not so much on scientific tests of truth, as on their 
usefulness in helping people to act more intelligently and skillfully.  In action 
research theories are not validated independently and then applied to practice.  
They are validated through practice. 
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 To support those definitions above, here are the key points of action 
research: 
1). Action research is an action, which is taken as a result of reflection on 
phenomenon done by the researcher. 
2) Action research always arises from some species problems or issuing arising 
out of the searchers practice. 
3) Action research can be done by one person or individually but will be 
rationally empowering when undertaken by participant collaboratively. 
4) Action research stars with small cycle of planning, acting, observing and 
assumption more clearly. 
5) Action research is a systematically learning process in which people at 
deliberately, though remaining open to surprise and responsive opportunity. 
6) The aim of action research is to improve the quality of the system in certain 
social circumstances including educational system. 
 
D.  The Procedure of the Research 
The model of action research below is the framework in undertaking a 
classroom action research, so four steps (planning, implementing, observing and 
reflecting) of the model below are included in the procedures of action research.  
The description of each stage in one cycle is as follows: 
     
 
 
 
  
 
 
Planning 
Reflecting
 
 
 
  
Implementin
g 
Observing 
 
 
 
 
 
Reflecting
 
 
 
  
Implementing 
Planning 
 
 
 
 
 
Observing 
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1)  Planning 
 In this stage, the writer firstly identified the problem referring to the 
teaching-learning process that will be studied.  In this case, of course, the 
problems were related to the speaking ability. 
 Secondly, the writer made a plan about what kinds of action will be carried 
out and prepared everything dealing with the action research requirements such as 
the material that is going to be taught to the class, made lesson plans, gave pretest, 
prepared some observation sheets to record the students‘ activities, teaching aids 
and test instruments, etc. 
 In applying the first cycle, the writer observed the teaching and learning 
process.  At the end of the first cycle, she analyzed and evaluated the 
improvement of students‘ speaking ability. The result of the evaluation is used to 
make a plan for the next cycle.  Cycle 2 and Cycle 3 are applied by considering 
the result of the previous cycle.   
2)  Implementing 
 The researcher carries out the lesson plan in the classroom.  She does step 
by step of the teaching-learning activities based on her lesson plan.  In this case, 
the teacher implements the teaching learning activity using project work to the 
first grade students of network computer technique program.  The lesson plan is 
arranged based on the students‘ need and the time allocation which is suitable for 
the discussion.  The steps include: (1) Opening, (2) Presenting (Main activity), (3) 
Closing. 
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3)  Observing 
 The researcher records the important activities during the learning- 
teaching process.  She is also helped by her collaborator to observe students‘ 
activities during the teaching-learning process, so that, she can give some inputs 
or suggestions.  She notes the strengths and weaknesses of the implementation of 
the teaching-learning process using project work in teaching speaking.   
 
4) Reflecting 
 After carrying out the teaching learning activities using project based 
activity, the writer recites the activities in the classroom as the effect of the action.  
She evaluates the process and the result of the implementation of project based 
activity in teaching English.  The evaluation gives advantages in deciding what 
the researcher should do in the next cycle.   
 
E.  Technique of Collecting Data 
 The techniques of collecting data in this research can be seen in the 
following table: 
 
Technique Target Purpose Data 
Observation Student  
Teaching and 
Learning activity 
To watch and record 
action 
Field note 
Field note 
Interview Students 
Collaborator 
To know the 
participants feel in 
face-to-face 
interaction 
Interview 
transcript 
Interview 
transcript 
Questionnaire Students To get responses in 
non-face-to face 
Questionnaire 
conversion 
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interaction 
Test Students 
 
 
To get information 
about the current 
and previous mark, 
judgment and 
situation 
Speaking scores 
Teacher diary 
Field note 
 
 
Observation is an activity of watching and recording action and behavior 
of research participants.  The writer and her collaborator observe the activities of 
her students and the progress of the teaching and learning in the speaking class.  
The data gained in the observation are in the form of a narrative text from the field 
note. 
Interview is an activity to ask questions in face-to-face interaction.  The 
writer uses the interview to know how the participants feel and their opinion or 
idea during the research.  The researcher applies the interview technique to her 
students and collaborator.  She explores about what they get during the action 
including the strength and weakness of the action.  The data obtained from 
interview are in the form of narrative text of the transcript of the interview. 
Questionnaire is a technique of asking question of someone‘s feeling, 
opinion, or idea but in non face-to-face interaction.  It is given in the form of 
written question with available answers in ranged-degree.  The writer applies 
questionnaire to gain participants‘ responses in non face-to-face interaction.  With 
this technique, she gets responses of certain issues.  The writer applies this 
technique to her students. 
In this research the documents is from the students, teacher, and 
collaborator.  Documents of the students are the students‘ scores in the pre-test 
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and the post-test.  Document of the teacher is in the form of the teacher diary.  
Document of the collaborator is in the form of field note. 
 
F.  Technique of Analyzing Data  
 The classroom action research would be successful if there is an 
improvement of students‘ speaking ability in learning English.  One of the 
indicators of the improvement is the increase of speaking scores.  In this case, 
before applying the action, the writer would give the students a pre-test to know 
the students‘ knowledge about the teaching material that will be taught.  At the 
end of the lessons, the writer will give them a post-test in order to know whether 
teaching English using project based activity is able to improve the students‘ 
speaking ability. 
 The speaking scores as the result of a pre-test and a post-test will be 
analyzed with non-independent t-test.  It is used to analyze the difference before 
and after the action in each cycle.  Another type of data is in the form of non-
numerical data.  This type of data will be analyzed in several stages. 
 The quantitative data will be analyzed by using descriptive statistic 
including the lowest and the highest score and the mean. 
The result of the test will be analyzed using non-independent t-test.  It is to 
analyze the result of teaching and learning process and to know the difference 
before and after the cycle.  The formula is quantitatively stated as follows: 
The formula to find out Mean: 
n
X
X

  
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The formula for t-test 
 
 1




NN
N
D
D
D
t  
(Ary, Jacobs, and Razavich, 1979: 150) 
 
 The qualitative data will be analyzed by Using Constant Comparative Method 
as suggested by Strauss and Glasser (in Lincoln and Guba) (1985: 339).  The 
process includes the following steps: 
1.  Comparing incidents applicable to each category 
 In this stage, the researcher starts with making the code of every incident in 
her data from the observation and questionnaire. 
2. Integrating categories and their properties 
 In this stage the researcher compares the data which are taken during the 
observation and from the questionnaire.  It is followed by finding the 
relationship between them. 
3.  Delimiting the theory 
 In this stage, the researcher constructs the theory based on the result of the 
previous stages. 
4. Writing the theory 
 The researcher arranges the research findings based on the result of the 
previous stages.  
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CHAPTER IV 
 
RESULT OF THE STUDY 
 
 
In this chapter, the writer would like to present the process of the research, 
research findings and discussion as the answer to the initial problem, which has 
been formulated in Chapter 1.   In reporting the findings, the writer uses some 
data such as the writer‘s field note, the writer‘s observation, the result of 
interview, the result of questionnaires and the students‘ scores.   
This chapter is divided into two sections.  Section A talks about the 
process of the research which includes the condition before the research, the 
implementation of the research and the final reflection.  Section B talks about the 
findings and discussion.  The descriptions of each point are as follows: 
 
A.  The Process of the Research 
This section is divided into three parts, namely the condition before the 
research; the implementation of the research consisting of Cycle 1, Cycle 2, Cycle 
3, and final reflection. 
1.  The Condition before the Research  
a. Introduction 
The students of SMK Negeri 2 Surakarta, as RSBI school are expected to 
speak English during their lesson and outside the classroom.  The use of English 
is also emphasized on English, Mathematics, Science, and Productive lessons.  
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The teachers have been using English in their lessons.  Sometimes they ask the 
students to make English presentation in front of the class.   
In fact, this condition has not been achieved yet because the students had 
some problems in speaking English.  They did not use English as their daily 
language both in and outside the classroom and they used English only in the 
English lesson, if the teacher asked them to do.  They did not know what to say 
because they did not master the grammar well.  This also became the reasons why 
they preferred speaking Indonesian to English.   
The problem is primarily caused by the teaching materials which are not 
interesting and challenging.  The students are seldom involved by their teacher to 
discuss the materials.  They only receive the explanation about English sentence 
patterns and the teacher tends to focus on reading and drill them with many 
written exercises.  The teacher tends to prepare the students to be able to do the 
test at the end of the semester as well as possible.  Moreover, the teacher always 
focuses the teahing materials on the written task for final examination. 
In the pre research the writer asked the students to answer some questions 
in written form, such as ―Do you like studying English?‖, ―Do you use simple 
English orally?‖, ―How do you give response to your teacher?‖, ―Do you often 
speak English with your friends in the school?‖, ―What is your opinion about 
studying speaking, listening, reading and reading‖, ― How is teaching learning 
English in the class?‖, ―Can you give opinion about speaking in English, etc. Most 
students answered that they like studying speaking very much but they seldom use 
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English orally because, in their opinion, speaking English was difficult.  It has 
many rules in building the sentences, so they were afraid of making mistakes in 
speaking.  Some also said that they spoke English only in the English lesson.  The 
result can be seen in Appendix 2. 
 
b. Student’s Ability in Speaking 
To identify the students‘ ability in speaking, the writer conducted a pre-
test in the form of interview.  The material of the interview was greeting and 
personal identity.  Both were chosen because they had been taught before 
conducting the research. The questions are such as: What is your name?; Where 
do you live?, What time do you go to school?; What is your favorite subject?; 
How do you go to school?; What is your hobby?, Do you like speaking English?; 
Is English important?, According to you, is English difficult?; Do you like to take 
the speaking turn?, etc.  The result of the pre-test showed that the students had 
low ability in speaking, the mean was 65.56.  The result of pre-research can be 
seen in the table below: 
 
 
Table 4.1  Result of Pre-research 
No Issues Indicators 
1 Students‘ ability in 
speaking 
1. Low achievement in speaking: Mean = 
65.57 
2. Difficult to answer teacher‘s question.  
3. Difficult to express ideas using appropriate          
vocabulary and grammatical form.      
4. Mispronouncing words.  
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5. Using mother tongue in the speaking class.  
2 Classroom situation 1. Not alive atmosphere. 
2. Low participation of students 
3. Teacher domination 
4. Limited speaking practice 
5. Written form activities 
6. Not innovative teacher 
7. Low exploration of students‘ potentials. 
 When the writer interviewed students, only three students could answer 
well; with sufficient vocabulary, good pronunciation, and correct grammatical 
forms. They dared to speak and had self-confident.  They did not use their mother 
tongue in speaking.   
Meanwhile, twenty two students can answer well but the answer was not 
as complete as she hoped.  Their speech was understandable, using enough 
vocabulary and pronunciation, with some mistakes in grammatical form.  They 
were not shy but sometimes they use their mother tongue.  The rests of the 
students, about ten students only responded using very simple sentences.  Their 
speech could not be understood.  They seemed to be in doubt, shy, lack of self- 
confidence and afraid to express their English orally. They were afraid to make 
mistakes so that their friends would laugh.  They have both limited vocabulary 
and difficulty to pronounce the words well. 
Furthermore, when the writer asked EPU why he was afraid to express his 
own English, he stated “Speaking itu sulit bu karena kosa kata kurang jadi saya 
takut sehingga saya tidak PD kalau ingin ngomong dengan bahasa Inggris. Saya 
juga takut ngucapin salah sehingga teman-teman sering menertawakan.”   
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 Then, when the writer asked them about their troubles in responding 
English orally, the following is a student‘s answer ”Sebenarnya saya mengerti 
maksudnya bila ibu guru berbicara dengan bahasa Inggris, tapi rasanya susah 
untuk merespon dengan bahasa Inggris karena takut salah grammarnya.  While 
another student said “Pengin ngomong tapi sering pekewuh kalau nanti dibilang 
sok keminter”. 
 Next, when the teacher gave them the chance to speak in turn, the students 
tried to avoid the turn by pointing to other friends.  They usually said ―Jangan 
saya Bu, Si A saja‖, and some other expressions to avoid the turn, such as “Tidak 
bisa Bu‖, and ―Nanti saja Bu‖.  The situation became worse because of the 
teacher‘s domination of the speaking activities. 
 Finding out the facts about the teaching and learning process, the students‘ 
speech and their problem in speaking, the writer was convinced that the problem 
of low ability in speaking had to be handled by applying project work in the 
speaking class.  Therefore, she made a plan to implement Project Work in the 
teaching-learning speaking. 
2.  Research Implementation 
 Having identified students‘ problem in speaking, the writer chooses 
Project Work to be the solution of the problem.  The implementation of teaching 
speaking using Project Work (PW) through Action Research consisted of three 
cycles. 
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 The result of the first cycle becomes the consideration in the planning of 
the second cycle.  And the result of the second cycle became a consideration in 
deciding and planning of the third cycle.  Every cycle consisted of four meetings, 
three meetings were for presenting the material and one meeting for the speaking 
test.  Every meeting lasted for ninety minutes.   
 
a.  Cycle 1 
1.  Planning the Action 
   In the planning, the writer prepared a lesson plan (Appendix 4) which was 
arranged for conducting activities in four meetings.  It described the whole steps 
and activities the writer did in the classroom including the description of the 
course, the objectives and the planned activities for Cycle 1.  Three meetings for 
classroom discussions and activities using project work and one meeting for the 
post-test.  Each meeting consisted of three parts namely opening, main activity 
and closing.  
 The first and second meeting was teacher‘s modeling.  It was intended to 
build up the students‘ understandings on the procedure text and how to explain it 
orally.  She would try to build up and develop students‘ vocabulary and related 
phrases by giving various activities to the students using English.  The students 
could optimize the use of vocabulary and related phrases that they had learnt in 
the project.  During the main activity, the students were hoped to speak a lot either 
individually, in pair, or in group work.  The activity would be followed by 
language focus.  In this phase, the writer would underline sentence patterns 
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dealing with the language that had been used by the students in doing the project.  
The language focus was mainly dealing with the form, either in spoken or in 
written exercises. 
 The third meeting was group presentation.  This was intended to give the 
students an opportunity to practice the activities by communicating with other 
friends.  It was also intended to guide the students to exchange ideas with their 
friends.  The main topic to be discussed was the process of how to assemble a 
CPU.   
 The last meeting was evaluation.  This step was intended to know the 
individual speaking ability by describing a process including: how to describe the 
basic components of a computer and how to assemble a CPU. 
2.  Implementing the Action 
1)  First Meeting (Preparation 1) 
a) Opening 
 In this part, the teacher did a set of activities dealing with the teaching- 
learning process as mentioned before.  The first meeting was on Monday, January 
12, 2009 for about 90 minutes from 10.15 to 11.45 at the fourth period.  The 
situation of the first year students of TKJ-b was still noisy but the students were 
cheerful.  The writer and her colleague entered to the classroom together.  The 
writer went directly to close the teacher‘s desk in front of the class facing the 
students, while the collaborator took a seat in the back.  She greeted the students  
―Hello everybody. Good morning‖.  ―Good morning, Mom”, the students 
responded together.  Then the teacher continued her greeting ―How are you 
today‖, “I am fine, and You?”. “I am fine too. Thank you‖, the writer said.   After 
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greeting, the teacher then checked the students‘ attendance one by one.  In the first 
meeting all students were present.  They consisted of 10 female students and 25 
male ones. 
b) Main Activity 
 The writer introduced the topic of the discussion.  She explained the 
project work, shared ideas, decided the project, and grouped them.  She asked 
them to prepare speaking materials describing the process of how to describe the 
components of a computer and how to assemble the CPU.  They were very noisy 
and complained.  Anyhow they did what the researcher asked them to do.  They 
were happy though they found difficulties in doing the tasks as stated by one of 
the students. 
 “Aduh susah banget, nggak pernah begini suruh gambarkan proses merakit 
computer dengan bahasa Inggris lagi.  Biasanya kita hanya disuruh 
kerjakan LKS.”   
 
 The next step, the teacher distributed the worksheet to all students one by 
one and, then, she asked the students to study the picture and give the name of 
each computer‘s components in the picture.  When the writer asked one of the 
students, he could mention the names of the components of a computer fluently.  
For example; picture No. 1 is a set of computer, No. 2 is CPU, No. 3 is a 
Processor, No. 4 is motherboard, No. 5 is a Floppy Disk etc.  He could answer 15 
parts of a computer well.   However, there are some students who mispronounced 
words, and then she conducted pronunciation practice.   
Next she asked them to study the picture and discussed it with their group.  
After that she explained loudly and clearly to make sure that the students 
understood the material they were learning.  Finally, she discussed their answers 
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and asked the students to pronounce the word loudly after her to make sure that 
they pronounced the words correctly.  
 After conducting the first activity, she continued to Activity 2.  This was 
information gap activity using pictures.  The writer asked the students to match 
the components of a computer with the appropriate label and explain each 
function of the components.  She asked them to look at the diagrams and 
answered it.  After that they wrote the words on the board and discussed the 
answer.   Then, she asked some of them to practice it in front of the class and also 
asked the other students to pay more attention to them.  The writer monitored the 
activity.  The third group could do better than the other groups.  They could fill 
the answer in the diagram correctly and mention the picture fluently.  The answer 
of Picture a is a processor, Picture b is an expansion card, Picture c is a floppy 
disk, d is a speaker, e is a motherboard, f is a memory chips, g is a power supply, 
and h is a hard disk drive.  In this activity, there were some students who still 
made some mistakes in grammar, they forgot to use to be (is). 
 The third activity was grouping some devices.  The teacher asked the 
students to classify the devices of the computer, such as which group belongs to 
input, output and storage devices.  The students also could do the activity well.   
 When the teacher presented the materials as the main activity, most of the 
students paid much attention to her attentively but some of them did not.  Those 
who sat in the back made a noise and made a little conversation but the writer did 
not know what they talked about.  The writer only thought that they neglected the 
teacher, whereas, the others concentrated on the lesson well.   
c) Closing 
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 In closing, the teacher ended the class by saying good bye.  However, 
before ending the class, she reminded the students to study harder at home and 
reviewed the main points of the lesson.  She gave a chance to those who did not 
understand the materials given to ask questions.  She also asked the students‘ 
feeling about the lesson they had just followed and gave them homework to do a 
similar thing in the computer laboratory.   
 
2)  Second Meeting (Preparation 2) 
a) Opening 
 The second meeting was at noon and conducted on Wednesday, January 
14, 2009 from 12.45 to 13.15.   The situation in the room was quite different with 
the first meeting because it was close to the time to go home, but some students 
were still full of spirit to learn English.  The writer went into the class together 
with her collaborator.  She said hello to the students and they replied loudly.   
Then, she checked the students‘ attendance, reviewed the main points of the 
lesson before and checked the students‘ homework.  She told them the activities 
that were going to be done by the students. 
b) Main Activity 
 Like in the first meeting, in this step, the teacher discussed the students‘ 
result of the previous lesson and asked them the difficulty they had encountered.  
The students were led by the teacher to discuss the topics for the next 
presentation.  She distributed the copied material related to the topic.  Then, she 
asked the students to study and to describe the location of the component of a 
computer.  In this stage, the students learned the preposition such as on, in, at, 
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between, beside, under, below etc. The writer gave an example; Where is the 
speaker? She answered The speaker is beside the processor; the floppy disk is on 
the hard disk drive etc, and then she asked the student to practice, they could 
describe the location of the component of a computer well.  Next, she asked each 
group to practice it in front of the class and also asked the other students to pay 
more attention to them while the teacher monitored their activity.   
 When the students had no more problems, the writer continued to the 
second activity.  She asked the students to match instructions to each picture.  
Besides, she explained the order of the instructions by using sequence words like; 
First…, Then…; Next…; After that… and Finally….   In this activity the students 
match the picture with the appropriate phrases.  The students had a discussion 
with their group and practiced it.  She monitored the students‘ activity. They 
could do the activity well.  
c) Closing  
Having finished all the activities on that day, then, the teacher ended the 
class by saying thanks to the students for joining the class actively and attentively.  
She reviewed the main points of the lesson and hoped that the students could 
apply their English in their real daily life.  Finally she said good bye for parting. 
 
3)  Third Meeting (The Presentation) 
a) Opening  
 The third meeting was on January 21, 2009 in the laboratory room from 
10.15 to 11.45.  There were three steps which had been planned to do in the third 
meeting.  They were opening, main activities, and closing,  In the opening, the 
 lxxiii 
teacher together with her colleague went into the class and greeted the students, 
checked the students‘ attendance, reviewed the main points of the last lesson 
shortly and explained the activities that were going to be done in that meeting.  
b) Main Activity 
 At first, the writer reviewed the previous lessons by asking some questions 
to the students.  Some students replied directly and some others just smiled. Then 
she asked them to describe some components of a computer and how to assemble 
the CPU.  She instructed the group to discuss the topic, to write the result, and to 
practice it in front of the group. 
After they have finished discussing and memorizing the procedure of 
assembling the CPU, then each leader of the groups, one by one represented the 
group to present the result of the discussion.  They were eight leaders of the 
groups taking the turns.  When group one came foreword to practice, one of them 
could express their English well, but the other group could not pronounce well.  
She seemed to be in doubt and shy to express because her speech was so weak. At 
that time, the teacher asked her to speak louder and clearer, such as, please speak 
louder and clearer.  We could not hear you.  Okay? The writer said.  Some of the 
students who sat at the back also said to her ―Yang keras nggak dengar dari sini‖.  
Then, she tried to speak a little louder and clearer. The writer and her collaborator 
observed the activities. 
 The writer asked one of the groups to describe how to assemble the CPU.  
The result was as follows: 
―First, put the motherboard, the CD/DVD drive in the chassis. Then, add 
the expansion card and RAM on the motherboard.  Next, put the power 
supply above the motherboard, then put the hard disk or floppy disk near 
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the mother board, and then connect the SATA cable to the hard disk and 
the motherboard, the cable from power supply to motherboard.  After that, 
connect the cable from the power supply to the hard disk and the CD 
ROM.  Finally connect power switch, reset, and speaker cables to the 
motherboard‖. 
 
 At the time when group one practiced in front of the class, the other 
students did various kinds of activities.  There were some students who paid 
attention seriously, some others prepared their materials, and some others had a 
relax conversation with their friends.  Then, after group one was over, those who 
did not do practicing yet, applauded loudly.  However, in describing the process 
there were some students who made mistakes in the article the and word 
instruction such as first, next, etc. They seemed to be free from their burden, and 
they smiled freely to everyone.  Next, the other groups presented.  The 
presentation was interesting and most members enjoyed the meeting.  One of the 
members said: 
 “Saya senang sekali mengikuti kegiatan ini.  Sekarang saya jadi 
bersemangat karena model belajar seperti ini dapat menambah kosa kata, 
menarik dan membuat saya mau belajar.  Saya jadi percaya diri.  Kita belajar 
dengan benda-benda  nyata. 
 
 When all programs were over, the researcher reviewed the students‘ 
presentation.  She commented on their performance and corrected their 
pronunciation, grammar, and diction.  The meeting was alive but still crowded.  
All students took parts in the program and they felt easier to speak English by 
describing process.  The speaking class ended at 11.45 a.m.  They were motivated 
to speak English.  When she asked the students to work with the group, they 
looked excited.  They said that they liked working in group. At the end of the 
meeting, one of the students said to the writer: ―Kalau seperti ini lebih enak dan 
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mudah ya karena kita tidak merasa takut kalau berbicara dengan bahasa Inggris 
dan kita bisa mempersiapkan bahan terlebih dahulu. 
c) Closing  
 Before the writer left the class-room she asked the students‘ feeling about 
the lesson they have just followed and reminded them that the next day she would 
conduct speaking test dealing with describing process of assembling the CPU that 
they had learned in the previous meeting.  They should do it individually.  She 
finally ended the meeting by saying good bye to all the students. 
 
4)  Fourth Meeting (Evaluation) 
 The evaluation was the fourth step in the action of the project work which 
was done to know whether the students could increase their speaking ability or 
not.  It was carried out on Monday, January 26, 2009 and lasted for 90 minutes 
from 10.15 to 11.45.  It was done individually.  It was attended by all students, the 
collaborator and the writer herself. 
 It seemed that all students were ready in their class waiting for the writer 
coming to have the post test of the students‘ speaking ability.  They all seemed to 
learn by heart about how to assemble the CPU. They looked very funny when 
pronouncing the words loudly and the class looked noisy but in English.  They 
stopped memorizing the words when the writer came into the class. 
 She explained the rule of the test.  The students had to describe ―How to 
assemble the CPU‖ using the components.  The writer called the students one by 
one to go in front of the class.  They took turn well and the test ran well.  There 
was no big problem. 
 lxxvi 
 After finishing all the activities, the writer gave comment to the students‘ 
presentation.  She corrected the wrong pronunciation made by them, wrote the 
wrong grammar used by the students, and other difficulties met by them.  The 
students also asked many questions to the writer. 
At the end of the meeting, the writer closed the class by saying thanks to 
the students for joining the class well.  Before ending the lesson she reminded 
them to study harder, in order that, they could master English speaking ability 
well and she also gave motivation to be more self-confidence in speaking, so that 
they could be better speakers in the future.  She finally ended the meeting by 
saying good bye to all the students. 
 
3).  Observation 
 The observation was done and intended to know the effects of the action in 
solving problems of students‘ speaking ability.  By observing and monitoring the 
teaching and learning process in the first cycle, the writer knows how far the 
effectiveness of the approach and the technique used in teaching.  The observation 
was conducted by her and her collaborator.  The focuses of the observation were 
the students, the teacher, and the teaching and learning process.  
The students speaking ability increased well.  All students‘ speaking 
ability increased although some of them have it not so significantly.  They still 
made some mistakes in pronouncing some words and in grammatical forms.   
The students could improve the English grammar, especially on 
preposition and imperative.  They got more vocabulary including scientific terms, 
fraction numbers, and other words related to the way of describing a process. 
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Here are some notes taken by the collaborator.  Based on the observation, 
the students had high motivation in the speaking activities.  When the teacher 
gave them the turns to speak individually, the students used the chances well.   
The students felt very interested in improving their speaking ability through the 
activity in the project work.  Besides, some students said that by grouping, they 
were willing to speak in the more relax way. 
The students‘ self-confidence increased in the first cycle.  The students 
performed better in front of the class.  The feeling of shyness was reduced in the 
group work.  They could lessen their feeling of inferiority.  The writer also felt 
that when she taught in the class, they were so many students asking her 
questions.   
The students became very enthusiastic and active doing the project.  The 
project made them know to each other well and work together in group.  They 
helped each other.  When one student made a mistake in building sentences and 
another student knew about that, he directly helped the student and corrected the 
mistake.  He also explained the tenses which should be used in that sentence.  The 
teaching-learning process was alive.  The observation was also reported in the 
action or implementation and written in the field notes (Appendix 16).   
 
4)  Reflection 
 In this reflection the writer analyzed what had happened in Cycle 1.  The 
result was then used as the basis for arranging the general plan in the second 
cycle.  The organization of the report in this reflection included: (1) the result, (2) 
the strengths; (2) the weaknesses; and (3) the suggestions. 
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1) The result 
The pre-test and the post-test of Cycle 1 given to the students showed the 
improvement of students‘ speaking ability.  From the average scores of two inter-
raters, the researcher could report that the average score of the pre-test was 65.57 
and the average score of the post-test in Cycle 1 was 69.09.  It can be concluded 
that their speaking ability was better than before.  It meant that the students‘ 
achievement improved.  In summary, it could be shown in the following table. 
Table 4.2   
The Average Scores of the Pre-test and the Post test in Cycle 1 
  STUDENTS‘ SCORE 
POINTS PRE-TEST POST-TEST 1 
Lowest 50 55 
Highest 78 80 
Mean 65.57 69.09 
 
As for the computation using non-independent test, the result was ot = 
15.8, while the t-table at level significant  0.05 with N – 1(34) was 2.042.  It 
could be said that to tt  .  It meant that the students‘ achievement increased 
significantly.   
 
2) The Strengths 
There are some strengths in applying the project work to improve 
students‘ speaking skill, namely (1) most students are motivated to speak English; 
(2) they have more courage to speak English although they still make mistakes or 
they have more self-confidence; (3) The involvement of students in designing the 
task enhances them to be enthusiastic to join the group in the activity; (4) Both 
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group and individual presentation motivate them to speak up though they make 
mistakes; (5) The use of authentic teaching media is more interesting for the 
students. 
 
3) The Weaknesses 
There are some weaknesses that arise in Cycle 1, namely: (1) there are still 
some students who keep silent and are afraid of making mistakes; (2) they find it 
difficult to pronounce the new words; (3) the mastery of grammar is still 
inadequate, (4) lack control of the teacher in group work, (5) lack modeling from 
the teacher, (6) some students do not have dictionaries. 
 
4) Suggestion 
 Based on the strengths and the weaknesses of Cycle 1, the writer and 
collaborator arranged better activities in Cycle 2.  The collaborator considered 
some points for the solutions including: (1) paying more attention to the students 
in order that they did not chat to each other, (2) drilling the students to pronounce 
the new words more intensively, (3) providing sufficient time for grammar and 
vocabulary which are used in speaking, (4) reviewing preposition and imperative 
over and over so that the students understand well, (5) using new technique should 
be explained as clear as possible, (6) supporting the students in speaking in front 
of the class as good as possible. 
 
The overall description of Cycle 1 can be summarized in the table below: 
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Table 4.3    The Result of Cycle 1 
P
la
n
n
in
g
 Teaching speaking through Project Work 
Topic : Describing Process (How to assemble the CPU) 
A
ct
io
n
 
First meeting 
 Preparation: Deciding the project, exploring vocabulary 
related phrases. 
Second meeting 
 Doing various tasks in individual, pair and group works, 
discussing the form in language focus. 
Third meeting 
 Presenting the result of the project done using real objects. 
Fourth meeting 
 Conducting post test: speaking test about the topic. 
O
b
se
rv
at
io
n
 
Students 
 Students seemed to be a little less free. 
 Students still seemed to be a little in doubt, shy, and afraid. 
 Students responded seriously and enthusiastically. 
 Students could gain vocabulary including scientific terms 
and other words related to the way of describing a process. 
 The students still made mistakes in grammar and 
pronunciation. 
Teacher 
 Prepare the worksheets. 
 Give a new technique in teaching English. 
 Teacher did not give sufficient model in spoken and written 
forms. 
 Lack of control and monitoring. 
 Speak too fast. 
Classroom situation 
 The class was more alive, crowded in conducting the group 
work. 
 The group work was more effective to increase the chances 
to practice speaking. 
 Enjoyable for various types of activities. 
 Some students were still making a noise. 
R
ef
le
ct
io
n
 
Strength 
 The students‘ participation was increased. 
 The students have more self-confidence. 
 The involvement of students in designing the task enhances 
them to be enthusiastic to join the group in the activity. 
 Both group and individual presentation motivate them to 
speak up though they make mistakes. 
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 The use of authentic teaching media is more interesting for 
the students. 
Weakness 
 Lack control of the teacher in group work. 
 Lack of vocabulary. 
 The students‘ mastery of English grammar is still 
inadequate. 
 There were some who still mispronounced the word(s). 
 Lack of modeling from the teacher. 
 There were some who were still passive. 
 There were some who felt doubtful to express their ideas. 
 
b.  Cycle 2 
1. Planning 
 Based on the result of reflection of Cycle 1 and the result of discussion 
with her collaborator, the writer was then arranged the action plan for the second 
cycle as a solution to improve the students‘ English speaking ability.  It was to 
make sure that there was an improvement in students‘ speaking ability.   
Then, she made a plan for Cycle 2 as follows.  The first and second 
meeting would be used for preparation phase.  In the meeting, the writer would do 
vocabulary exploration and modeling.  She also discussed the grammatical forms 
and conducted the exercises.  The third meeting would be used to give a 
presentation of doing the project and to conduct the exercises of speaking.  The 
purpose of this arrangement was to optimalise the task by providing sufficient 
time for vocabulary building, speaking practice, and language practice.  The 
fourth meeting was for evaluation. 
 
2.  Implementing the action 
a) First Meeting (Preparation 1) 
(1)  Opening  
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The meeting was on Monday, May 4, 2009 from 10.15 to 11.45 a.m.  It 
was a bright morning and the students of X-TKJ-b were ready in the classroom.  
She entered the class together with her collaborator.  She greeted the students 
―Good morning students‖ and, of course, they responded in high spirit ―Good 
morning Mom‖.  As usual she asked their condition, and they did the same thing 
to her.  Then she checked their presence one by one.   
After checking the students‘ attendance, the teacher reminded the students 
of their English materials which they have learned together with her in the 
previous lesson.  She focused on the materials of describing process.  Few 
students were still noisy but most of them seemed to have mastered the materials.  
She said that in the previous meeting they had learned about Describing process.  
She reminded the students that in describing process they could describe the 
components of a computer and how to assemble the CPU.  She asked them to 
learn ―how to lay out the text‖.  She shared the idea of the project and decided the 
topic and grouped the students.    
(2)   Main Activity 
She started the discussion.  She distributed the worksheet and asked the 
students to look at it.  In this activity she explained the vocabulary dealing with 
the topic.  She explained how to use the program of word processing, gave an 
explanation of the sign and symbol in the toolbar of a computer and differentiated 
menu bar, tool bar and standard in a computer .  She asked them to fill the missing 
word such as to open the document click sign open, to save the document click 
save sign, to cut the document click scissor sign, etc.  They discussed some 
commands in word processing such as how to make a file, edit, format, insert, font 
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size, numbering, align, bold, italic, underline, open, save, copy, paste the 
documents etc.   
The writer asked the students to fill the blank sheet with the appropriate 
word which has been given.  Then, she discussed the result.  She continued the 
activity with pronunciation practice.  The students repeated the word after her.  
Having finished with the pronunciation practice, she drilled the words in the 
sentences by giving an example first. 
She gave more commands in making word processing such as when you 
want to insert a table click Table on the menu bar, then choose insert and click 
table, when you want to give a picture, drag the pointer to the insert menu then 
click picture, then choose clip art or find from file.  They discussed every point 
and tried to find as many words as possible dealing with the word processing.  
Before she continued to the next activity, she gave a chance to the students to ask 
what they did not understand yet.  They could do the activity well. 
She continued to Activity 2.  In this activity she played a cassette.  She had 
prepared blank pictures for the students.  They should identify the components of 
Microsoft word by listening to the recorded material.  She played the cassette 
once.  The students had a difficulty in finding the information from the cassette 
since the speech in the recording was too fast.  When she repeated the recording 
with her own voice, the students could understand it.  Finally, they could identify 
seven explanation of the word processing in the picture one by one.   
Next, she went on to Activity 3.  In this part, she still explored vocabulary 
about the commands in the words processing.  She gave two kinds of texts 
consisting of Draft 1 and Draft 2.  The students should identify what the changes 
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in the draft letters are.  She asked them to learn the texts in groups, then to explain 
it.   The representative of the first group came in front of the class.  He was ready 
to explain it. The rest of the members tried hard to identify the changes.  The 
activity was enjoyable because they can do the exercise easily.     
 The second group could do better.  They could differentiate two kinds of 
texts.  It was great because the students followed the activity.  However, because 
of the limited time, she had to stop the presentation.  The other groups seemed to 
be very disappointed because they did not have the turn to conduct the activity.  
She asked the students if there was any question, but there was no problem.  
Therefore, she continued to the next meeting. 
(3)  Closing  
When the bell rang, as usual she reviewed the main points of the lesson 
and asked the students‘ feeling about the lesson they had just followed.  She 
ended the class by saying goodbye.    
b)  Second Meeting (Preparation 2) 
(1) Opening  
 The meeting was conducted on Wednesday, May 6, 2009 from 11.45 to 
13.15.  She entered the class with her collaborator.  Her collaborator took a seat at 
the back of the class.  She started the class by greeting the students ―Good 
morning students!‘ and the students responded enthusiastically.  After checking 
their attendance, she said to the students that today she will discuss further about 
the language focus.   
(2)  Main Activity 
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 She started the activity by reviewing the materials that she has given in the 
previous meeting.  She reviewed menu bar, toolbar, title bar, standard bar, and 
the function of the keyboard.  As usual she distributed the material.  She asked 
them to look at the worksheet.  To give a clear understanding, she showed the real 
thing on the computer and LCD.  Then, she gave an example of the sentence.  She 
explained about the key function in the keyboard and gave a model of question 
and answer using simple present tense correctly, as follow: 
 A: What does the key do? 
 B: This key moves the cursor down. 
 
 The activity is followed by correcting the sentences which are wrong or 
not using the pattern above.  Besides, she also explained simple present tense in 
yes / no question by giving the model below: 
 A: Does the key move the cursor down? 
 B : Yes, it does.  The keys moves the cursor down 
 
 A: Does the key move the cursor up? 
 B : No, it doesn‘t.  The key doesn‘t move the cursor up. 
 
 She asked a member of the first group but all the members of the groups 
were eager to get the turn in answering the questions. She told them that she just 
needed one person from each group and told the other group that there would be 
opportunities for them to speak.  The turns continued to the second, third, fourth, 
fifth, sixth, seventh and eight groups. The common mistakes that the students 
made were about pronunciation.  Some students mispronounced words.  For this 
kind of mistake she usually corrected the pronunciation at once. 
 After conducting the first activity, she continued to the second one.  The 
second activity was making a dialog based on each standard of the toolbar.  The 
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students learned the diagram of their toolbars and tried to make a dialogue.  They 
still seemed confused then she gave a model as follows: 
 A: What is it (New sign) for? 
 B: I think, it‘s for opening a new document. 
 
 She gave a few more minutes to work out what they are going to say.  
They wrote the example of the dialogue.  During the activity, the student who was 
listening should label the button while the other student was talking about his or 
her own toolbar.  While the students were working, she monitored from one group 
to another. She helped the students with their problem.  Most of the students‘ 
problem was about grammar and vocabulary.  She encouraged them to write a 
draft so they could produce the dialogue correctly. 
 When one group tried to practice in front of the class, the classroom was 
noisy.  While they conducted the question and answer activity with their partner, 
she monitored the class.  She tried to correct some mispronounced words and 
helped the students with vocabulary.  In this activity, she stressed the accuracy of 
the form in asking and answering questions.  When the information given was not 
understood by the students yet, she would ask them some additional questions.   
 After conducting the role plays, she checked the students‘ answer by 
asking questions to students as follows: 
 Teacher: What is Print sign for? 
 Student: It is for printing the current document. 
 
 Teacher: What is copy sign for ? 
 Student: It is for copying a text to clipboard. 
 Teacher: What is the function of drawing sign? 
 Student: It is for opening the drawings toolbar. 
 Teacher: What is the save sign for? 
 Student: It is for saving the current document to disk. 
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 Teacher: What is the cut sign for? 
  Student: It is for cutting/removing a text and inserting it into the 
clipboard. 
 Teacher: What is the function of the Undo sign? 
 Student: It is for undoing/revising the last command. 
 Teacher: What is the function of insert table? 
 Student: It is for creating a table in a document. 
 
 (3)  Closing  
 When the bell rang, she announced that the following meeting would be 
the presentation of the result of the text that has been made at home and the 
process of how to lay out the text.  She ended the class by saying goodbye. 
 
c) Third meeting 
(1)  Opening  
 The meeting was carried out on Monday, May 11, 2009 from 10.00 to 
12.45.  She entered the class with her collaborator and greeted the students, ―Good 
afternoon students‖ and they answered in high spirit.  ―Good afternoon Mom!‖  
She asked their condition and checked the students‘ attendance.  She explained 
that today she will continue the discussion about the process to lay out a text and 
make newspaper document.   
 (2) Main activity (Presentation) 
First of all, the writer reminded the students of the tasks to be done that 
day.  She asked the leader to lead the group discussing the topic: how to lay out 
the text.  The leader led the group to discuss the topic, to write the result, to 
practice it in front of the group and how to ask questions.  In laying out the text 
using Microsoft word there were some procedures such as, how to make the title 
with word art, how to change the word into underline, bold and italic, how to 
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change the color font, font size, how to insert the picture, How to change the 
column, how to make the drop cap etc. 
The leader gave the example of presenting the way how to change the 
word into underlined, bold and italic, how to make the title with word art, how to 
change the font size, etc.  The member asked question to the presenter and was 
replied directly.  All members of the groups got the turns to present the result of 
the discussion.  The members also got the chance to ask questions to each other. 
Then each leader of the groups, one by one, represented the group to 
present the result.  There were eight leaders of the groups taking turns and most of 
the members participated in asking question.  The presentation was interesting and 
most members enjoyed the meeting.  One of the groups gave the presentation as 
follows: 
- To make the letter bold; first, drag the letter that you want then click 
bold sign in the formatting bar. 
 
- To make alignment of the paragraph; first, select the paragraph(s) you 
want to align, then choose Show Ruler or Paragraph from the Format 
menu to display the ruler, after that click an alignment icon on the 
ruler.  
 
- To change the font; First, select the text you want to change fonts. 
Next, choose the character from the format menu.  After that, select the 
font you want from the Font Name list box.  Finally, select the font 
size you want from the list box to the right of the Font Name list box, 
or type a size in the Font Size box. 
 
The other group explained: 
 
 -  To create more than one column with word (Newspaper-like); first 
block the paragraph you want to make, then, choose column from the 
format menu.  In the number box under column, type the number of 
columns you want on a page. In the spacing box, type a measurement 
for the amount of space you want between column.  Finally click OK. 
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When all programs were over, the writer commented on their presentation 
and corrected the pronunciation, grammar and the diction.  She drilled the 
pronunciation the word which was difficult for the students.  The meeting was 
alive.  All students took parts in the program and they felt it easier to speak 
English by describing process.  They agreed to have the same chance to discuss 
the way how to lay out the text by preparing the materials in their groups at home. 
(3)  Closing 
 Having finished the activities, she ended the class.  She announced that the 
following meeting would be the speaking test about the process of how to make 
newspaper document.  She asked the students to prepare themselves for the test.  
She ended the lesson by saying goodbye. 
d)  Fourth meeting 
(1) Opening  
 The final meeting in Cycle 2 was evaluation.  It was done to evaluate the 
final progress of students in joining the lesson in Cycle 2.  It was carried out on 
Wednesday, May 13, 2009 for about 90 minutes from 11.45 to 13.45.  She entered 
the class with her collaborator.  She would be the second corrector in the speaking 
test.  She greeted them and asked their condition and they replied her warmly.  
Then she checked the students‘ attendance.  She explained about the day‘s 
program that today they will have a speaking test.  The students were ready in 
their class and seemed to learn by heart about how to describe the process of 
making newspaper document.  She reminded them to prepare themselves for the 
individual presentation.   
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(2) Conducting the test 
 She explained the rule of the test.  Students had to describe the picture 
about the process of how to describe the procedure using the points given.  She 
called the students one by one from the first number up to the last one. 
 She asked the student to come in front of the class and to describe the 
process of making the text.  She and her collaborator evaluated each student.  The 
test ran well.  There was no big problem with the performances.   
 
 
(3)  Closing  
 Having finished the test, she ended the lesson.  Before she left the room 
she reviewed the test.  Most of them could do the speaking test well.  She 
motivated her students to be more self-confident in speaking, so that they could be 
better speakers in the future.   
 
3  Observing 
 The observation was done and intended to know the effects of the action in 
solving problems of students‘ speaking ability.  By observing and monitoring the 
teaching and learning process in the second cycle, the writer knows how far the 
effectiveness of the teaching related to the approach and technique used.  The 
observation was conducted by her and her collaborator.  The focuses of the 
observation were on the students, the teacher, and the teaching and learning 
process.  
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 The students felt that the activity made them able to speak English, 
because the project given was done in group.  While they were doing the project, 
they communicated with other students.  This communication gave them many 
experiences to learn.  They also knew both their capability in English and their 
weakness because when they found a problem and their friend could solve it, 
automatically they knew that their friends were better than them.  It means that 
they had to improve their capability, so that they could be the same as their 
friends.  Besides, it was easier to do a project in a group and they thought that the 
result was maximal because every student might give his opinion and improved 
his self-confidence. 
Here are some notes taken by the collaborator.  The students became more 
enthusiastic and showed better participation than before.  For example when the 
teacher came to the class they greeted her warmly.  When she presented the 
materials, they paid much attention to her explanation and they were not afraid to 
express their difficulties in English orally to their teacher.  Most of them began to 
be active, not only in paying attention to her explanation but also in answering her 
questions or instruction, taking part in a little conversation.  Even some of them 
began to express bravely their difficulties to their teacher.  Students could produce 
better speech with fewer mistakes in grammar, vocabulary, and pronunciation.  
The students‘ difficulties in the second cycle decreased.  
 In Cycle 2, the teacher was more understandable and spoke more clearly.  
The teacher tried to make the lesson more challenging by using recorded material 
as the input of the task.  The use of the teaching media was interesting for the 
students.  However, the recording was not effective because the speech was too 
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fast, so the students had difficulties in catching the information from the cassette.  
To make the students understood, the teacher had to repeat the recording and, after 
that, they could do the activity well.   
 The classroom situation showed a better condition in Cycle 2 than in Cycle 
1. The class was more alive, but the class was still a little noisy because there 
were thirty five students in the class.  However, they could concentrate to the 
activities better.  The enjoyment and fun in conducting the speaking activities 
could be achieved in Cycle 2.  It was proved by the relax way of group working 
and a lot of laugh in the group discussion.  The group work was very useful in 
increasing students‘ participation and motivation in the speaking activity.  In 
Cycle 2, the students worked in group more effectively than in the Cycle 1.  The 
students were willing to work independently although the teacher did not monitor 
them. 
 
4)  Reflecting 
 As the writer stated before, the students‘ achievement in the second cycle 
showed a better progress and significant.  Then she wanted to know the 
consistency of the effectiveness of the project work to improve the students‘ 
speaking ability.   After observing the implementation of the action of the second 
cycle, the result would be known whether there was a better progress or not.  The 
organization of the report in this reflection included: (1) the result, (2) the 
strengths; (2) the weaknesses; and (3) the suggestions. 
1) The result 
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There is a good progress of the students‘ improvement in English speaking 
skill.  It could be seen from the students‘ scores from the result of the speaking 
tests in Cycle 2.  From the average of two inter-raters, the researcher could report 
the result of both the pre-test and the post-test in Cycle 1 and Cycle 2.  The mean 
of the pre-test was 65.57; the post-test in Cycle 1 was 69.09, while the mean of 
the post-test in Cycle 2 was 72.86.   It meant that the students‘ achievement 
improved significantly.  In summary, it could be shown in the following table. 
Table 4.4   
The Average Scores of the Pre-test and of the Post-test in Cycle 1 and 2 
  STUDENTS‘ SCORES  
Points PRE-TEST POST-TEST 1 POST-TEST 2 
Lowest 
50 55 60 
Highest 
78 80 82 
Mean 
65.57 69.09 72.86 
 
As for the computation using non-independent test, the result was ot = 
16.6.  The t-table at level significant  0.05 with N – 1(34) was 2.042.  It could 
be said that to tt  .  It meant that the students‘ achievement increased 
significantly.   
 
2). Strengths 
There were some strengths in applying the project work.  They included 
that (1) the investigation of authentic problem increases their motivation and 
interest to learn English, (2) the involvement of students in designing the task 
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enhances them to be enthusiastic to join the group in the activity, (3) both group 
and individual presentation motivate them to speak up though they make 
mistakes, (4) the fluency was increased by sufficient vocabulary exploration and 
modeling, (5) the accuracy of the speech was achieved by sufficient portion of 
grammatical practice, (6) the use of authentic teaching media could attract 
students‘ attention. 
 
3) Weaknesses 
 There was only a small problem in Cycle 2 but it was not the main concern 
in the research.  They included: (1) they were a few who still mispronounced the 
word(s), (2) the recorded material was too fast so that the students had difficulties 
in catching the information, (3) there were a few who still misused the structure of 
the sentence(s), (4) the students still found difficulties in asking and answering 
question (Interactive dialog). 
 
4) Suggestion 
 Based on the results, weaknesses and strengths, the writer and her 
collaborator arranged better activities in the Cycle 3.  She considered some points 
for the solutions including: (1) the teaching preparation should be improved, (2) 
the students should be given more practice in speaking, (3) the teacher should pay 
more attention to the students (4) variation in teaching should be developed in 
order that the students were not bored. 
 The overall description of Cycle 2 can be seen in the table below: 
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Table 4.5    The Result of Cycle 2 
 
P
la
n
n
in
g
 Teaching speaking through Project Work 
Topic : Describing Process (How to lay out a text) 
A
ct
io
n
 
First meeting 
 Preparation: Deciding the project, exploring vocabulary related 
phrases. 
Second meeting 
 Doing various tasks in individually, in pair and group works. 
Third meeting 
 Presenting the result of the project, discussing their 
presentation, and practicing grammatical forms. 
Fourth meeting 
 Conducting post test: speaking test about the topic. 
 
O
b
se
rv
at
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n
 
Students 
 Students were more active, more attentive, motivated and more 
understanding in learning speaking. 
 Students are braver in speaking. 
 Students could perform the speech with fever mistakes in 
vocabulary, grammar and pronunciation. 
 Students could gain more vocabulary including scientific terms 
and other words related to the way of describing a process. 
 Few students were still passive, not pay attention. 
Teacher 
 Teacher used recorded material in tasks. 
 Teacher paid more attention to the students. 
 Teacher gave sufficient model in spoken and written forms. 
 Teacher gave sufficient vocabulary building and grammatical 
practice. 
Teaching and learning situation 
 The class was more alive. 
 The group work was more effective and increased the chances 
to practice speaking. 
 Few students were still making a noise. 
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Strength 
 The students‘ interest and motivation increased. 
 The students‘ collaboration among friends increased. 
 The fluency was increased by sufficient vocabulary exploration 
and modeling. 
 Accuracy of the speech was achieved by sufficient portion of 
grammatical practice. 
 The enjoyment of conducting the activity could reduce the 
tension in speaking class. 
 The use of authentic teaching media could attract students‘ 
attention. 
Weakness 
 There were few who could not apply simple present tense. 
 The recorded material was too fast so that the students had 
difficulty in catching the information. 
 The students were still difficulty in asking and answering 
question (Interactive dialog). 
 
 
 
c.  Cycle 3 
1.  Planning 
 Based on the problem which was found in Cycle 2, the writer with the 
collaborator prepared the planning of the action in Cycle 3. There were some 
problems coming into existence that hindered the students‘ activity during 
presentation.  The problems were; (1) there were a few who could not apply 
simple present tense, (2) the recorded material was too fast so that the students 
had difficulties in catching the information and, (3) the students still had 
difficulties in asking and answering questions or in interactive dialog.  
 In this plan, the writer prepared a lesson plan for the activities in four 
meetings of project work.  It described the whole activities the writer did in the 
classroom including the description of the course, the objectives, and the planned 
schedule for Cycle 3.  The portion of vocabulary exploration and grammar 
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discussion needed to be added; therefore the arrangements of the meetings were as 
follows.  The first meeting would be used as the preparation for vocabulary 
exploration to do the project.  The second meeting would be used for language 
focus, and the third meeting would be used for students‘ activities in presenting 
the result of the discussion in a group and in individual work.  The result was 
done to know the students‘ speaking ability on the topics which have been 
determined by the class in advance.  The teaching and learning process would 
apply teaching media in the form of a recorded material.  The last meeting was 
evaluation which was carried out in one meeting.  This step was intended to know 
the individual speaking ability of the students by describing the process which had 
been taught to them.  The description was nearly similar to that in Cycle 2. 
 
2) Implementing the action 
a) First meeting 
(1) Opening  
 The meeting was conducted on Monday, May 18, 2009 from 10.00 to 
11.45 a.m.  There was a fresh situation in the room.  The writer went into the class 
together with her colleague.  She said hello to the students and asked their 
condition.  They replied in different pronunciation loudly.  Having checked the 
students‘ presence, she started the lesson by reminding the students of their 
English materials which they have learned.  She focused on the material of 
describing process and discussed the project. 
 (2)  Main Activity  
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 The writer started the activity by distributing the worksheets to the 
students.  In Activity 1, she provided the students with a picture of the toolbar on 
the computer.  Then she asked them to discuss the material.  The students started 
to complete the sentences by using the appropriate word in the box.  The students 
mentioned some signs in the Microsoft FrontPage that they found in the picture 
such as start, new, page, underline, italic, folder, background color, insert picture 
and navigation.  They wrote the answer and tried to read it completely.  Then she 
discussed the answer and conducted pronunciation practice.  The students 
repeated the words after her. 
 Being convinced that the students had understood the meaning of the 
signs, she continued to Activity 2.  In this activity she explored the picture by 
asking questions such as What are the pictures in group a, b, c, d, e and f? 
Mention each picture!  The students could answer the questions well.  They 
answered group a is Menu bar, group b is Standard Toolbar, group  c is Panel 
Views, group d is the blank page on the web and group e is Work area of 
FrontPage.  The activity was followed by asking them to explain the picture.  She 
discussed their answers, and, when they had understood their answer, she asked 
the students to read and practice pronunciation. 
 She continued to Activity 3.  In this part she asked the students to read the 
dialogue and answered the questions.  The purpose of the activity was to provide 
information about how to be a good web designer.  She asked them to find out 
what they could describe in the dialogue. She asked them to recognize the 
questions of the text, such as What kind of people who want websites?; Why do 
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the people want websites?; What important point must the web designer be 
decided?, etc.   
 She asked the students to conduct the activity with their partner.  She 
monitored the class.  She tried to correct some mispronounced words and helped 
them with vocabulary.  In this activity, she stressed the accuracy of the form in 
asking and answering questions.  When the information given was not understood 
by the students yet, she would ask them with some additional questions.   
 
(3) Closing  
 When the bell rang, the writer ended the class.  Before ending the activity, 
she gave the general review of the lesson and gave a chance to the students who 
had not understood it to ask.  She also asked their feeling about the lesson they 
had just followed.  She ended the lesson and told briefly the activities in the next 
meeting. 
 
b)  Second meeting 
(1)  Opening  
 The second meeting was conducted on Wednesday, May 20, 2009 from 
11.45 to 13.15.  It was a hot day. She taught in the last period.  She entered the 
class together with her collaborator and greeted her students, ―Good afternoon 
students!‖ and they still answered in high spirit ―Good afternoon Mom!‖ She 
asked their condition and checked the students‘ attendance.  She explained that 
today she would continue the discussion about describing process.   
 (2) Main Activity 
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 In this activity, the writer used a tape recorder.  They identified the buttons 
at the toolbar by listening to the recorded material.  She asked the students to 
listen to the tape and to look at the worksheet.  After listening skill had been done, 
she asked the students ―What words can you remember from the cassette?‖  The 
students could understand the words.  Finally they could identify the five groups 
of the toolbar one by one. The answer is Stop, Favorite, Refresh, Back and Home. 
The writer continued to Activity 5.  In this part the writer played the 
cassette again with a deferent topic while the students had to write the important 
points of information related to the statements given.  The information would be 
used for commenting the statements.  She gave time to the students to answer 
them. Then she discussed the result. 
The next activity is Language Focus.  In this phase, the writer explained 
the use of has, have to, must and mustn’t.  After explaining the material, she 
started Activity 6, making sentences about things to do and things not to do using 
has/have to, must/mustn’t.  They could do the activity well.  Then, she checked 
the students‘ answers and their pronunciation.  For example; you have to/must 
divide information into small sections; you mustn’t have a lot of links on one 
page.  Then she continued to the next activity. 
In Activity 7, the writer provided the students with Predicting 
consequences (using if). The purpose of this activity was to achieve the accuracy 
of the language form that is used in prediction.  She wrote some samples on the 
board and explained them to the students. She also demonstrated how to link an 
action and a consequence using if.  Then she asked the students to link the other 
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two examples in the same way.  The students wrote a sentence using if by 
matching statement A and B.  The students could do the activity well. 
Having finished the activity, she asked some students to read the answers.   
It is done to check the language accuracy.  One of her students (MS) read the 
following answer: 
If you place a floppy disk near a magnet you will destroy the data. 
If you press Print Screen, you will copy the screen. 
If you input the correct password, you have access to the network. 
If you add memory to a computer, the computer will run faster. 
If you move the mouse to the left, the cursor will move to the left. 
If you store data in RAM, it will not lose when you switch off. 
If you use a faster modem, your phone bills will be lower. 
If you press the arrow key, the cursor will move across the screen. 
If there is a memory fault, the computer will hang. 
If you move a CD-ROM drive with the disk in place, you will damage the 
drive. 
 
She monitored the class and tried to correct students‘ pronunciation and 
helped them with vocabulary.  The problems that appeared in the activity were 
pronunciation.  Most of them had already achieved the accuracy in form, but there 
were still a few students who made mistakes in grammar.  Finally she asked them 
to design a web using Microsoft FrontPage for homework. 
 (3) Closing  
 When the bell rang, the writer ended the class.  Before ending the activity, 
she gave the general review of the lesson and gave a chance to the students who 
had not understood it to ask questions.  She also asked their feeling about the 
lesson they had just followed.  She ended the lesson and told briefly the activities 
in the next meeting. 
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d) Third meeting (Presentation) 
(1) Opening  
 This meeting was conducted on Monday, May 25, 2009 from 10.15 to 
11.45 a.m.  The writer went into the class together with her colleague.  She said 
hello to the students and they replied loudly.  They were sitting in their own group 
when the writer and her colleague came into the class.  She asked their condition 
and checked students‘ attendance.   
(2) Main activity  
 First of all, the writer reviewed the materials that she gave in the previous 
meeting.  She also showed a picture as an example to be explained.  She trained 
the students to pronounce some new words together.  She also reviewed the 
grammar used in describing the process.  There was a short discussion among the 
students.  She also asked the students about the use of imperative verbs and the 
simple present tense.  They felt that they used the grammar better and the 
pronunciation as well. 
 She then asked the leader to lead the group discussing the topic: ―How to 
design a web‖.  The discussing was how to open the program, how to insert the 
picture, how to give a sound, etc.  The group had understood the duties which had 
been done in the presentation.  One of the members served as the chairman.  He 
led the group to discuss the topics, to write the result, to practice it in front of the 
group.  They wrote some new vocabularies used in the writing.  The writer 
observed and facilitated the students practicing the presentation in their group. 
 After they had finished discussing and rewriting the procedure of how to 
design a web, the leader gave the example of presenting the way how to design a 
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web.  The member of the group asked questions to the presenter and he answered 
the questions directly.  All members of the groups got the turn to present the result 
of the discussion and also got the chance to ask questions to each presenter. 
 Then, each leader of the groups, one by one, represented the group to 
present the result of the discussion.  There were eight leaders of the groups taking 
turns and most of the members participated in asking the questions.  The 
presentation was interesting and most members felt satisfied joining the 
presentation in their group.  In this case, the teacher monitored the students‘ 
presentation and checked the pronunciation. The meeting was alive. 
 One of the groups gave the following description: 
 To be a good website: 
 - The visuals and title are strong and interesting. 
 - There is not too much text on the opening page. 
- An interesting picture is used to attract the reader‘s attention. 
- It should update your page regularly. 
- It should have a lot of links to other sites. 
 
 Another group presented the process of how to design a web.  The 
description is as follows: 
1. Turn on the computer and wait until the main menu is displayed.  Place 
and click the pointer on Start menu, then click Programs menu and choose 
Microsoft FrontPage. 
 
2. Opening new Web document: 
- Click File menu, choose New, and click Page or Web. 
- When appear Task Pane on the right screen, click Blank Page. 
- On the blank white page on the above is written New_page_1.htm. 
 3.  Opening the existing web that has been made: 
 -  Click File menu, then click Open or press Ctrl+O. 
 - In the dialog box appear Open File, choose file that you want to be 
opened. 
 - Click Open. 
4.  To save File: 
- Click File menu, then click Save As. 
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- In the dialog box Save As, determine where location the directory 
will be saved and give the file name. 
5. To make interesting background: 
a. Open the web page that will be made Background. 
b. Click Format menu, then click Background.  
c. In the dialog box appear Page Properties choose formatting or 
colors that you want, and click OK.  
 
 
 
 
(3) Closing  
 When all programs were over, the writer reviewed the students‘ 
presentation.  She commented on their performance and corrected their 
pronunciation, grammar and the diction.  Having finished the activity, she 
announced that the following meeting would be speaking test about how to design 
a web.  She asked the students to prepare themselves for the test and ended the 
lesson by saying goodbye. 
 
d).  Fourth meeting 
(1) Opening  
 This meeting was conducted on Wednesday, May 27, 2009 from 11.45 to 
13.15.  The writer entered the class with her collaborator.  She would be the 
second inter-rater in the speaking test.  She greeted the students and asked their 
condition.  She also checked the students‘ attendance.  They answered eagerly.   
 (2) Conducting the test 
 The writer explained the rule of the test.  Students had to describe the 
process of how to design a web.  In this time she would not call their names 
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consecutive but she would call them randomly.  The purpose was to make each 
student ready to do the test. 
 She called the students one by one in the front of the class and asked them 
to describe the process of designing a web according to the picture given.  The 
writer and her collaborator evaluated each student.  The test ran well.  There was 
no big problem with the performances.  The students had problem in speaking 
especially in pronunciation. 
 (3) Closing  
 Having finished the test, she ended the class.  Before ending the class she 
gave the general review of the test. Most of them could do the speaking test well.  
The students‘ speaking ability increased.  She also motivated her students to be 
more self-confident in speaking so that they could be better speakers in the future. 
  
3.  Observing 
 The observation was really important because it could be used to know 
every student‘ progress.  It was done by the writer together with her collaborator 
when the activities were implemented.  It was done to know the effects of the 
action in solving the students‘ problem in speaking skill.  The detail of the 
observation was reported in the action or implementation and written in field 
notes (Appendix 18).  The focus of attention was the students, the teacher and the 
classroom situation in teaching and learning speaking.   
The result of the observation showed some significant points as they were 
in the first and second cycle.  In Cycle 3, besides having those results, there are 
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also (1) an improvement of students‘ speaking ability (2) an improvement of the 
collaboration among friends, and (3) an improvement of students‘ personality.   
 Here is the collaborators note.  Students showed improvement in speaking 
ability.  They could produce the speech with little mistakes in vocabulary, 
grammatical form, and pronunciation.  They showed their best ability in the 
reporting activity.  Their self-confidence was increased.  They were not afraid of 
making mistakes.  Their ability in asking and answering questions (interactive 
dialog) was increased. 
 The students could improve the collaboration among friends.  In designing 
the project work, the students were involved in every activity.  They discussed the 
topics, arranged the steps, reported the process of the project work, and responded 
to every activity done in the project work.  By so doing the intensity of the 
students in the project work and their activity increased very effectively. 
 The teacher had improved the preparation in the listening section.  The 
teacher used a recording with a slower speed than the recording in the second 
cycle.  The recorded material was used for giving language exposure to the 
students and as an input for the project.  Students had to catch some information 
from the task and used the information for speaking activity. 
 The classroom situation during the teaching and learning process was 
conducive.  Students showed high participation and motivation in speaking 
activity.  The classroom discussion was more alive because there were more 
students who wanted to give their ideas.  However, the mother tongue is still used 
by the students in doing the project with their partners.  The observation was also 
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reported in the action or implementation and written in the field notes (Appendix 
17). 
 
4)  Reflecting 
 In this reflecting the writer analyzed whatever happened in Cycle 3.  The 
organization of the report in this reflection included four main items namely, (1) 
the result, (2) the strength, (3) the weaknesses, and (4) the suggestion. 
1) The result 
From the result of the speaking test in Cycle 3, the students‘ speaking 
ability increased well.  All students‘ speaking ability increased significantly.  
From the average scores of two inter-raters, the researcher could report the scores 
of the pre-test and the post-test in Cycle 1, Cycle 2 and Cycle 3.  The mean of the 
pre-test was 65.57; the mean of the post-test in Cycle 1 was 69.09, the mean of the 
post-test in Cycle 2 was 72.86, while the mean of the post-test in Cycle 3 was 
75.94.   It meant that the students‘ achievement improved significantly.  In 
summary, it could be shown in the following table. 
Table 4.5   
The Average Scores of the Pre-test and the Post-test in Cycle 1, 2 and 3 
  THE STUDENTS‘ SCORE  
Points PRE-TEST POST-TEST 1 POST-TEST 2 POST-TEST 3 
Lowest 
50 55 60 65 
Highest 
78 80 82 85 
Mean 
65.57 69.09 72.86 75.94 
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As for the computation using non-independent test, the result was ot = 
18.3.  The t-table at level significant  0.05 with N – 1(34) was 2.042.  It could 
be said that to tt  .  It meant that the students‘ achievement increased 
significantly.  This increase was better than that of the Cycle 2.  The mean of the 
post-test in Cycle 3 was better than the means of the pre-test, the post test in the 
first and the second cycle. 
 
2) Strengths 
There were some strengths in applying the project work, as follows: (1) 
Project work could improve the students‘ speaking ability through the students‘ 
involvement in finding the material, (2) Project work could improve the students‘ 
interest, motivation and participation, (3) Project work could increase the 
students‘ self-confidence through collaboration, (4)  The involvement of students 
in designing the task enhances their enthusiasm in joining the group in the 
activity, (5) The use of authentic teaching media could attract students‘ attention. 
2)  Weaknesses 
 There was only a small problem in Cycle 3 but it was not the main concern 
of the research.  It was related to the time allotment for students‘ practice.  It was 
natural because, in the third cycle, there were more and more students who were 
willing to practice English, although they still made mistakes.  They could build 
up their courage, the chance given to the students to have the presentation must be 
given proportionally and special care should be given to the trouble makers 
intensively. 
The overall description of Cycle 3 can be seen in the table below: 
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Table 4.7    The result of Cycle 3. 
P
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 Teaching speaking through Project Work 
Topic : Describing Process (How to design a web) 
A
ct
io
n
 
First meeting 
 Preparation: Deciding the project, exploring vocabulary and 
related phrases. 
Second meeting 
 Doing various tasks individually, in pair, and in group works. 
Third meeting 
 Presenting the result of project, discussing their presentations, 
and practicing grammatical forms. 
Fourth meeting 
 Conducting post test: speaking test about the topic. 
O
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Students 
 Students showed improvement in speaking ability. 
 Students were more active, more attentive, motivated and more 
understanding in learning speaking. 
 Students‘ self-confidence was increased. 
 Students could produce the speech with little mistakes in 
vocabulary, grammar and pronunciation. 
 Students were not afraid of making mistakes. 
 Students‘ ability to ask and answer questions in interactive 
dialog increased. 
Teacher 
 Teacher used clear recorded material in tasks. 
 Teacher paid more attention to the students. 
 Teacher led and gave the students more chances to practice the 
expression before coming at their turning. 
 Teacher made a good approach to support their study better. 
Teaching and learning situation 
 The class was more alive. 
 The group work was more effective and increased the chances 
to practice speaking. 
 The students were not noisy. 
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Strength 
 Project work can improve students‘ speaking ability. 
 Working in group increased students‘ participation in speaking 
class. 
 The investigation of authentic problem increased their 
motivation and interest to learn English. 
 The involvement of students in designing the task enhances 
their enthusiasm to join the group in the activity. 
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 Both group and individual presentations motivated them to 
speak up. 
 The use of authentic teaching media attracted students‘ 
attention. 
Weakness 
 There were few who still lack of self-confident in speaking. 
 The discussion in group work used their mother tongue. 
 The chance given to the students to have the presentation must 
be given proportionally. 
 The special care should be given intensively to the trouble 
makers. 
 
 
5.  Final Reflection 
 The result of teaching and learning process to improve speaking ability 
through project work as a teaching technique showed increases from cycle to 
cycle.  After comparing the mean of the pre-test, the mean of the post-test in 
Cycle 1, the mean of the post-test in Cycle 2, and the mean of the post-test in 
Cycle 3, which are 65.57, 69.09, 72.86, and 75.94, respectively, the writer 
concludes that there is a better progress than before.  
After Computing the mean scores between the pre-test and the post-test of 
Cycle 1, between the post-test in Cycle 1 and the post-test in Cycle 2, and 
between the post-test in Cycle 2 and the post-test in Cycle 3 using non 
independent t-test, the results were ot = 15.8 in Cycle 1, ot = 16.6 in Cycle 2, ot = 
18.3 in Cycle 3 respectively.  The t-table at level of significance  0.05 with N 
– 1(34) was 2.042.  It could be said that to tt  .  It meant that the students‘ 
achievement increased significantly.   
 The classroom atmosphere improved at the final stage.  It was indicated by 
the live classroom atmosphere and the increased students‘ participation during the 
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speaking session.  Students were active in conducting the project.  Another fact 
was that there were more chances for speaking practice.  The spoken activities 
dominate the class, replacing the domination of written type of activity before the 
research was implemented.   
 
B.  Findings and Discussion 
1.  Findings 
 Based on the results of the research, the writer found three findings to 
answer the problem of the research, which are 1) Does the use of project work 
improve the students‘ speaking ability?; 2) How is the teaching-learning process 
when project work is applied in the speaking class?; 3) What are the strengths and 
weaknesses in using project work in the classroom practice?.  Besides focusing on 
answering the problems of the research as stated in Chapter 1, the writer also 
provides the implementation of the action research in this study.  The discussion 
of the research findings is presented in the following section. 
a)  Improvement of students’ speaking ability 
 The findings of the study showed that the use of project work in the 
speaking class improved students‘ speaking ability.  The improvement of the 
students‘ speaking ability could be recognized from the improvement of the 
speaking achievement, the ability to answer the teacher‘s questions, the ability to 
express ideas using appropriate vocabulary and grammatical form. 
 Before the study, she found that the students had low speaking 
achievement.  The improvement of the speaking ability could be seen from the 
improvement of students‘ achievement cycle to cycle.  The speaking achievement 
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was increased significantly.  It can be seen from the mean score of the pre-test, 
65.57, the mean score of Cycle 1, 69.09, the mean score of Cycle 2, 72.86 and the 
mean score of Cycle 3, 75.94. 
 After Computing the mean scores between the pre-test and the post-test of 
Cycle 1, between the post-test in Cycle 1 and the post-test in Cycle 2, and 
between the post-test in Cycle 2 and the post-test in Cycle 3 using non 
independent t-test, the results were ot = 15.8 in Cycle 1, ot = 16.6 in Cycle 2, ot = 
18.3 in Cycle 3, respectively.  The t-table at level of significance  0.05 with N 
– 1(34) was 2.042.  It could be said that to tt  .  It meant that the students‘ 
achievement increased significantly.  The mean of the post-test in the third cycle 
was better than that of the pre-test, of the post-test in the first and of the post-test 
in the second cycle. In summary, it could be shown in the following table. 
Table 4.8 
The result of each test in every cycle 
  THE SCORE TEST  
Points PRE-TEST CYLE 1 CYLE 2 CYLE 3 
Lowest 
50 55 60 65 
Highest 
78 80 82 85 
Mean 
65.57 69.09 72.86 75.94 
 
 (The more detail information can be seen at the appendix 28 - 31) 
 
 Before the research the students often gave improper answer to the 
teacher‘s questions.  They seemed doubtful to give responses.  It was caused by 
either they did not understand the teacher‘s questions or they did not know how to 
answer the questions for their lack of vocabulary.  After the implementation of 
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Project Work, the atmosphere changed.  Students could answer the teacher‘s 
questions using new vocabulary. 
 Another finding of the research showed that there was an improvement of 
the students‘ method to express ideas.  After the implementation of Project Work, 
the students could express their ideas clearly using new vocabularies and 
grammatical forms. Their use of their mother tongue decreased during the 
implementation of Project Work.  Formerly, the mother tongue was used in the 
following occasions: 1) presenting the speech; 2) answering questions dealing 
with the dialog; 3) translating the dialog presented by the teacher; 4) preparing 
material for presentation, both in monolog and dialog; 5) answering teacher‘s 
questions.  After the implementation of Project Work, the use of the mother 
tongue decreased.  The mother tongue was used only when the students had 
difficulties in understanding the meanings of certain words and when they 
referred to some complicated points.   
  
b.  Improvement of classroom atmosphere 
 The findings of teaching and learning process showed that there was a 
change of classroom atmosphere before and after Project Work (PW) was 
implemented in the speaking class.  The teaching and learning process using PW 
was more alive.  Most of the activities were student-centered.  The authentic 
material in the students‘ life was more interesting for them so that they felt more 
motivated to do the work.  Working in a group collaboratively also supported the 
students‘ interest to study harder.  The activities were conducted individually, in 
pairs and in groups. 
 cxiv 
 Students showed high participations in speaking class.  They were eager to 
conduct the project with high spirit.  They were not afraid of making mistakes 
because the class was far away of humiliating the students and tolerating the 
students with various level of ability.  The teacher was appreciated all of the 
students‘ effort in speaking, although the speech was not perfect in the form.  The 
speaking class was full of enjoyment; the group work was colored with students‘ 
laugh.  It showed the eagerness of the students in learning speaking in a relax 
atmosphere. 
 The students could get a life skill from the implementation of Project 
Work in the classroom.  The writer asked the groups to prepare one project to be 
practiced at home and to bring the results to school.  They were able to describe 
the process.  They were very proud of working in group to practice it. 
 Other findings in this research were dealing with the teacher.  As a 
teacher, she improved herself in many points. First, she was better than before in 
designing and developing teaching materials, such as in preparing work sheets 
that were suitable with the teaching purpose.  Second, she became more familiar 
with her students.  She noticed her students‘ potencies and problems in speaking.  
Therefore, she could find a suitable way of teaching speaking to her students.  
Lastly, she appreciated her students better than before the implementation of 
Project Work. 
 
b. The Strengths and weaknesses 
The strengths 
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 There were some strengths in applying the project work in Cycle 1, 2 and 
3 as follows: (1) Project work was collaboration. It made the students familiar 
with each other and worked together in finishing the project.  It made the students 
have a capability in organizing something, such as job description, managing the 
time, and designing performance.  It made the students communicate their ideas 
and findings to have the best performance, (2) Project work was students-
centered.  The students were the subject of the project, so they do everything in 
finishing it.  The researcher and the collaborator are only their facilitators who 
facilitate them with their need, (3) Project work learned from the environment. 
The students learned not only from the teacher but also from their friends in their 
groups, from the presentation of other groups, from the technology, and from their 
mistakes, (4) Project work was motivating.  The students become more motivate 
because they had to do the project in the form of presentation, so they struggled to 
do their best. 
 
The weaknesses 
The application of project work in Cycle 1, 2 and 3 had weaknesses as 
follows: (1) it is not easy to encourage the students who do not like English to 
involve in this activity; (2) the discussion in group work used their mother 
tongue; (3) projects do create extra work; (4) monitoring students will be difficult 
if the project is done outside the classroom. 
 
d. Other findings: Students’ responses to the Action 
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 At the end of Cycle 3, she gave questionnaires to the students to find out 
the students‘ responses to the implementation of Project Work.  The result of the 
questionnaire can be seen in the table below. 
 
 
Table 4.9 Students’ Responses to the Action 
Questions Students‘ responses 
Yes No 
1. Do you agree with learning speaking 
through Project Work? 
100% 0% 
2. Is there improvement in your speaking 
ability? 
100% 0% 
3. Are you motivated to learn speaking with 
Project Work? 
100% 0% 
4. Do you feel any burden in learning 
speaking through Project Work? 
0% 100% 
5. Should we continue applying Project Work 
in the future? 
100% 0% 
 
The description of the table above was explained in the following section: 
One hundred percent of students agree with learning speaking through 
Project Work.  The reasons are Project work is interesting and exciting; Project 
work can facilitate them in learning speaking.  Project work is also motivating.  
The activities encourage the students to speak.  The students are curious about the 
activities so they want to learn and learn.  Project work also improves their 
vocabularies and grammar. 
Dealing with the improvement of speaking ability, all students feel that 
the implementation of Project Work improved their speaking ability. Before the 
implementation of PW, the students think that they could not speak; they just kept 
silent in speaking sessions. After the implementation of PW, they think that they 
can speak English. Some of the students say that speaking is easy to learn. They 
 cxvii 
used to be very afraid when they got the turn to speak, but now, they have more 
courage to take the turn to speak.  
All of the students feel that they are motivated to learn speaking with 
Project Work. The reasons are because Project Work is very exciting and fun. The 
activities are enjoyable. The students find that speaking is not difficult; therefore 
they are eager to do the activity. The students find that group work is very 
enjoyable. They can share knowledge and learn from the students in the group. 
One point to notice is that the relax atmosphere of PW really motivates the 
students to speak 
For all of the students, learning speaking through Project Work is not a 
burden. Before the implementation of PW, the speaking activity was a big burden 
for the students. Now they do not feel it anymore. The enjoyment of the activities 
makes the students do the project eagerly. 
Dealing with the need to continue applying PW in the speaking class, one 
hundred percent of the students gave their supports. They want to have more 
activities using PW in the future. Now, they realize that speaking is not as difficult 
as they think. They want to improve their speaking ability; therefore Project Work 
must be applied in the future.   
 
2. Discussion 
The research which applied action research to improve students‘ 
speaking ability through Project Work brought satisfying results both in terms of 
the improvement of students‘ speaking ability and the classroom atmosphere. The 
writer will discuss the findings which can be summarized into some points as 
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follows:  (1) Project Work can improve students‘ speaking ability; (2) Project 
Work can improve classroom atmosphere.  The discussion of the theories is 
presented in the following section. 
1.  Project work can improve students’ speaking ability 
a.  Project work can improve students’ speaking achievement 
The findings of the research showed that Project work can improve 
students‘ speaking ability.  The improvement can be seen from the improvement 
of speaking achievement (Appendix 30, 31 and 32).  The improvement can be 
achieved because Project Work provides better opportunities for language 
learning to take place.  Project work can improve the students‘ cognitive 
knowledge especially speaking which becomes the main concern of the writer 
through the whole process and steps in the project work starting from the planning 
of the project.  In the planning of the project, the students prepare the project 
including: (1) opening, (2) proposing, (3) time, (4) space, (5) material and 
resources, and (6) presentation. 
By doing the activities above, the students get many advantages because 
(1) the activities increase the students motivation, (2) the four language skills are 
automatically and intergratedly learned, (3) autonomous learning is promoted, (4) 
there are learning outcomes, and (5) there are a break from the routine and a 
chance to do something different.  Students will acquire the ability to make links 
across different areas of knowledge and to generate, develop and evaluate ideas 
and information to apply these skills to the project. 
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The improvement of the speaking ability can be seen from the result of 
students‘ speaking pre-test and post-test in the first, the second and the third 
cycles.  Most students have an increasing result in their speaking test. 
 
b) Project work can develop students’ ability to express ideas using 
vocabulary and grammatical form 
 There are two major phases of the project activity, namely preparation of 
vocabulary and language focus.  Preparation is used for introducing the topic and 
the project; and also for introducing the topic related to words and phrases.  The 
preparation activity is conducted to offer the students the chances to use whatever 
language they had already known to carry out the task.  The language focus phase 
is used to study some linguistic features that occur in the language use during the 
activity. 
 Project activity provides sufficient portion for vocabulary building and 
grammatical discussion.  From the phases of the project, the writer can see that 
vocabulary building becomes the crucial part of the project, and it is placed at the 
very beginning step; whereas grammatical form is given sufficient portion.   
This is done in considering the vital role of vocabulary in speaking. 
Thonburry (2002: 2) stated that discussing vocabulary of second language 
speaking is crucial because it gives the challenges for the students to make the 
correct connection between the form and meaning of words. Besides, it enables 
the students to use the correct forms of words for the meaning intended. Here the 
writer can note that vocabulary is the vital tool for the students to convey meaning 
in the project activity phase.  The appropriate portion of vocabulary building and 
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grammatical pattern are beneficial for the students in conveying meaning in 
speaking activity. 
 
c. Project work can develop students’ ability in answering questions 
The findings shows that project work can develop students‘ ability in 
answering questions. Project work fosters the ability of asking and answering 
questions as the two phases of project work, namely preparation for the project 
and language focus, are coloured by the activity of asking and answering 
questions. Asking and answering questions are conducted either between the 
teacher and students or among the students. From the teaching and learning 
process, the common person to elicit questions is the teacher.  Fried-Booth 
(1986:6) states that teacher asks questions in the following phases: (a) giving 
learners exposures to topic-related talk (planning); (b) monitoring and checking 
students‘ understanding about the project (carrying out the project); and (c) 
checking students‘ understanding after the project (reviewing and monitoring the 
work).  The students‘ ability in answering question is developed through all those 
phases. 
 
d) Project work can improve collaboration among friends 
 Project work activity improves the collaboration among friends 
effectively.  In designing the project work, the students were involved in every 
activity.  They discussed the topics, arranged the steps, reported the process of 
project work and responded to every activity done in the project work.  By so 
doing, the intensity of the students in the activity increased very well.  Students 
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will acquire collaborative skills through working in a team to achieve common 
goals. 
 Project work acquires skills like collaboration, communication, and 
independent. Collaboration is an essential aspect of project work for several 
reasons. First, collaboration helps develop learning communities in which 
students feel comfortable for developing new ideas and raising questions about 
the material. Collaboration enhances communication skills and students‘ ability to 
manage group dynamics. Finally, collaboration is interesting and motivating for 
students because they become actively involved in the work and are held 
accountable for their actions by group members. 
                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                          
2. The improvement of classroom atmosphere 
a. Project work activity makes the classroom atmosphere more alive 
Project work makes the class more alive by the application of various 
activities during the teaching and learning process. Activities such as describing 
the components of a computer, making dialogue, listening to the tape recorder, 
describing process of assembling the CPU, laying out of the text, designing a web 
are interesting and, therefore, motivating the students to use the language.  
To support the teaching and learning process, the students‘ activities were 
guided by worksheet and the use of media, either in the form of visual media or 
audio media. The visual media applied in the research were in the form of picture 
and real objects.  
During the research, the researcher used recording material was 
implemented in Cycle two and three. The purpose of using the recording material 
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was giving language exposure to the students. It is one form of input in project 
work besides reading texts. The use of recording material is suggested in language 
class because it can increase someone‘s attention and awareness to the sound or 
speech pattern in receiving process; and preceding them through identification. 
 
b.  Project work activity can increase students’ participation in the speaking 
class 
The research findings reveal that project work can improve the students‘ 
participation in the speaking class. Before the research, the students showed low 
participation in the speaking class. They tried to avoid the speaking turn given by 
the teacher. They claimed that they could not speak English. Instead of taking the 
speaking turn, the students pointed to other friends to speak. The students did not 
show their enthusiasm in conducting the speaking activities. 
The situation changed after the implementation of project work. The 
students showed high participation in speaking class. During the research, 
students were enthusiastic in conducting the project. The improvement of 
students‘ participation achieved because project work was interesting and, 
therefore, it was motivating.  Project work can improve students‘ motivation 
because the project can fulfill the ultimate objective of the students, namely to 
take part in communication with others. Students‘ participation improved because 
the students find that learning in the class is related to this objective and help them 
to achieve this objective with increasing success. 
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c) Project work can improve students’ interest, motivation and self-
confidence 
 Project work can improve the students‘ interest and motivation.  It can be 
seen from the activity of the students in the project work.  The authentic material 
is more interesting for them, so that they feel more motivated to do the work from 
the researcher.  Working in a group collaboratively also supports the students‘ 
interest to study harder.  In conclusion, all activities in the project work attract 
them in speaking English.   
Project work can improve the students‘ self-confidence through the 
collaboration in the group.  The students worked together and talked about what 
was going on so that they got courage to speak.  The collaborative work in the 
investigation of authentic problem enhances them to have valuable experience.  
By so doing they feel confident to do the activity they have in the group. 
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CHAPTER V 
CONCLUSION, IMPLICATION, AND SUGGESTION 
 
A.  Conclusion 
Having conducted the research in improving students‘ speaking ability, 
the writer found that the use of project work is very helpful to improve the 
students‘ speaking skill. Based on the result of the research above, the writer 
concludes the following points: 
1. Project work can improve students‘ speaking ability.  The improvement of the 
students‘ speaking ability can be seen from their participation in joining the 
learning process and in doing the presentation in every step including: (1) 
teacher‘s modeling; (2) group presentation; and (3) individual presentation.  
When they did individual presentation in Cycle 3, they felt confident in 
speaking English.  The means of scores of the tests from Cycle 1 to Cycle 3 
are also getting better.  It means that the teaching of English through project 
work can give contribution to improve the students‘ English speaking skill. 
2. Project work can improve the speaking class into a better situation in the way 
that the atmosphere becomes more alive with various interesting activities, 
and there is improvement students‘ participation, interest, motivation and self 
confidence.  Besides, project work increases teacher‘s innovation in 
presenting the material in the classroom by creating worksheets and using 
media in the speaking class. 
3. The strengths of the implementation of project work in the speaking class are 
that it can increase students‘ motivation and interest in speaking class and it 
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can enhance students‘ speaking ability.  Project work is potentially 
stimulating, empowering, and challenging.  It usually results in building 
students‘ confidence, self-esteem, and autonomy as well as improving 
students‘ language skills.  However, the implementation of project work needs 
some preparation, especially in designing the material which is suitable to the 
students‘ and curriculum need. 
 
B.  Implication 
The result of the research shows that teaching speaking using project work 
can improve the students‘ speaking ability, especially for the tenth grade students 
of SMK Negeri 2 Surakarta.  It improves not only their speaking skill, but also 
their motivation, their vocabulary, and mastery of the English grammar. 
The result of the study implies that English teachers had better make use 
of project work to improve the students‘ speaking ability for some reasons.  
Firstly, project work is student centered, though the teacher plays a major role in 
offering support and guidance through the process.  Secondly, project work is 
cooperative rather than competitive.  Students can work on their own, in small 
groups, or as a class to complete a project and to share resources and ideas.  
Thirdly, project work culminates in an end product (e.g., an oral presentation, a 
poster session, a bulletin board display, a report, or a stage performance) that can 
be shared with others and that gives the project a real purpose.  The value of the 
project, however, lies not in the final product but in the process of working 
towards the end point.  Thus, project work has both a process and a product 
orientation, and provides students with opportunities to focus on fluency and 
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accuracy at different project-work stages.  Finally, project work is potentially 
motivating, stimulating, empowering, and challenging.   
 
C. Suggestion 
Having conducted the research, using project work to improve 
students‘ speaking ability to the tenth grade students of vocational school SMK 
Negeri 2 Surakarta, the writer would like to give some suggestions as follows: 
1. The teachers 
Before conducting the teaching and learning process, the teacher should be 
able to recognize the students‘ potencies and problems to choose the right 
technique to apply in the speaking class.  The teacher should be creative to use 
various techniques in teaching speaking, especially in teaching speaking to 
vocational high school students.  The English teachers are suggested to apply 
the project work to teach speaking ability because it will cover the four 
language skills in practice.  The speaking activities should be enjoyable 
because the enjoyment will increase students‘ interest in the speaking class. 
 
 
2. The students  
Students should realize that speaking is not as difficult as they think. There are 
many ways to speak English, as long as they are willing to work hard. They 
should realize that they have potencies to be good speakers. They should open 
themselves to any changes of self-development in speaking. They should not 
feel shy in speaking. Besides, they do not have to be afraid of making 
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mistakes because making mistakes is a part of learning.  The students are 
suggested to be actively involved in learning by using project work in many 
lessons because successful learning is inspired by students‘ self motivation.  
Project work can build up students‘ self-confidence, interest and motivation.   
3. The schools 
The writer hopes that the school‘s orientation is not only on the grades of the 
formative and summative test, but also on the achievement of the students‘ 
speaking skill.  In that way, the school can improve the quality of the teaching 
and learning process. 
4. Sebelas Maret University 
As an institution of education, the writer hopes that Sebelas Maret University 
can arrange a program to improve the quality of English teachers, particularly 
the quality of their teaching and learning speaking and the use of project work. 
The English teachers will have a better skill in teaching English, especially to 
SMK students. 
 
5. Other researchers  
This research is just one effort to improve students‘ speaking ability using 
project work in speaking. The findings of this research are expected as a 
starting point to conduct further research in the same field.  There are still 
many techniques of English teaching that can be taken as the object of 
research studies to find out the effectiveness of teaching speaking. 
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